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PREFACE. 



r^OOD oral reading is so seldom heard, and yet, 
when heard, is so greatly enjoyed that, even in 
the absence of more iipportant reasons, the processes 
by which proficiency in it may be acquired are worthy 
of careful study. 

But good reading — and by good reading I mean 
not the formal, declamatory rendering of dramatic 
selections, but the natural, intelligent and appreciative 
interpretation of an author's thought — serves a higher 
purpose than that of mere enjoyipent. It brings the 
listener who, under the influence of indifferent, per- 
functory reading, might be lulled into a slumberous 
state of passive receptivity, into a state of mental 
alertness. It puts him into vital relations with the 
author's thought. When the listener is in sympathy 

• • • 
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iv PREFACE. 

with the matter read, good reading helps him to digest 
and assimilate it ; when he dissents from it, good read- 
ing prompts him to vindicate his dissent by argument, 
or at least to reexamine the grounds of his dissent. 

Nor is this the only benefit. Intelligent reading is 
an intellectual, not a mechanical act. It not only 
inspires the listener, but it exercises a reflex influence 
on the mental processes of the reader. It is in the 
best sense educative ; and therefore is entitled to rec- 
ognition as one of the substantive elements of any 
course of training that aims at culture as its final 
product. 

Good reading does not, then, as Dogberry says and 
as many persons believe, come by nature. It is not 
merely, or even chiefly, a matter of fluent utterance, 
agreeable voice, and musical modulations, invaluable 
as all these natural gifts, when found, undoubtedly 
are. Nor can it be taught by hap-hazard appeals in 
which the pupil is urged to imitate the emphasis 
and inflections of his teacher. On the contrary, it 
depends on definite, ascertainable principles, which, 
when clearly formulated, progressively arranged, and 
suitably illustrated, may be taught by the same meth- 
ods that are followed in other departments of in- 
ductive knowledge, and with the same assurance of 
determinate success. 

I confidently bespeak, therefore, for this little book. 
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which discusses in a helpful and practical way the 
principles on which good reading depends, and which 
embodies the results of prolonged and successful 
experience, a cordial welcome at the hands of the 
teachers to whom it is addressed. 

John Tetlow. 



INTRODUCTION. 



TT has been long felt by those who have given the 
subject of Reading much thought that . a chief dif- 
ficulty in the way of teaching it lies in the fact that it 
is not clearly formulated. 

For this reason, success in this department depends 
more than in most branches of study upon the taste 
and skill of the individual teacher, who is often at a 
loss how to proceed in order to bring about results 
which may be earnestly desired. 

To meet this lack of definite methods in some 
degree has been the aim of the writer in preparing this 
little hand-book. The book is not a compendium of 
elocution for elocution teachers, but is designed princi- 
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yJii INTRODUCTION. 

pally as an aid to the teachers of reading in our public 
schools. 

The lessons which follow are the outgrowth of the 
writer's own work, and as such, it is hoped, will be 
found to have a practical value. 

In the arrangement of the chapters, care has been 
taken that each subject should as far as possible 
logically develop from the preceding one; thus, the 
lesson on Key-words — which it is intended should 
suggest to the pupil's mind that reading is not merely 
calling words, but that every sentence has its central 
thought — is naturally followed by that on Picture- 
making, while the one on Contrast implies a certain 
amount of practice on the principles involved in these 
two preceding lessons. 

For convenience' sake, each subject is given a chap- 
ter by itself, but in many cases several distinct lessons 
should be formed from one chapter. Thus, the chap- 
ter which treats of Articulation requires to be broken 
up into several lessons, in order that the subject 
may be properly developed. The number of lessons 
formed from the several chapters will naturally vary 
with different teachers, but it is strongly recom- 
mended that the error of giving too much at one time 
be avoided. 

In teaching reading, enthusiasm on the part of the 
teacher is indispensable to success, since, however 
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clearly the subject may be presented, the appropriate 
expression of the thought and feeling depends to a 
large extent upon the amount of life and spirit which 
the pupil puts into his rendering, and this again 
depends upon the enthusiasm of the teacher. Let the 
lessons be* very brief at first, if this is found to be 
necessary to keep up the interest. 

The writer has long regretted that in the study of 
literature more attention is not paid to reading aloud 
with expression and feeling from the works of the 
authors studied. She is confident, from her own 
experience, that teachers would find expressive oral 
reading a valuable aid in leading the pupil not only to 
a better understanding but to a deeper love of the 
best authors. 

One further suggestion, the old proverb, "Practice 
makes perfect," is applicable here. It is not sufficient 
that the lessons which follow be accepted and under- 
stood as theory. Unless they are diligently and per- 
sistently practised, the end sought will not be attained. 
It cannot be expected that all the points upon 
which teachers may desire help will have been touched 
upon in this brief manual. If, however, the lessons 
shall furnish some slight aid to teachers in their 
endeavors to correct the lifeless and meaningless style 
of reading too often found in our schools, the author 
will feel thai her aim is reached. 
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With much gratitude, the writer acknowledges her 
indebtedness to many friends for valuable sugges- 
tions, especially to Mr. John Tetlow, Head Master of 
the Girls* High and Latin Schools, for his generous 
encouragement and assistance. 

M. S. H. 
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CHAPTER I. 
PHYSICAL CULTURE, 

TT is not intended in this little manual to dwell 
-*" very largely upon the subject of physical 
culture, but it will be found that a few simple 
exercises such as are described below will aid the 
teachers in training their pupils to acquire such a 
position of the body as will enable them to use 
their vocal organs most healthfully and easily, and 
will be at the same time most graceful in appear- 
ance. The exercises are designed chiefly to secure 
erect carriage of body, chest development and deep 
breathing, and it is earnestly recommended that 
they be practised frequently and with precision 



2 HELPS IN TEACHING READING 

until the habit of a correct position is formed. 
The teacher should be careful to see that the air 
of the school-room is pure before the exercises 
are attempted, and they should be given with 
brightness ' and cheerfulness, never being allowed 
to degenerate into a lifeless routine. 

POSITION OF BODY. 

The first requisite is a good sitting position. 
This is secured by training the pupils to sit well 
back in their seats with the shoulders back and 
the head high. In order to obtain a correct 
position it is not necessary that there should be 
rigidity; the faults to be avoided are, a slipping 
forward in the seat (which curves the spine) and a 
contraction of the chest. 

It is a good practice to ask the pupils occasion- 
ally to sit in an easy, unconstrained manner, 
while still being careful to preserve the essentials 
of a correct position ; they will thus acquire the 
habit of keeping the shoulders back, the head 
high, etc., even when they are bending forward 
over their desks or leaning easily back in their 
seats. 

Children should not be allowed to sit with one 
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foot under them. I have known spinal difficulties 
to be brought on by this habit. Teachers should 
also be careful not to require a pupil to occupy a 
seat which is so small for him that his movements 
aie cramped. 



SITTING POSITION. 

EXERCISE I. 

First. Sit well back in the seat, supporting 
the lower part of the back against the chair, shoul- 
ders back, head erect, chin slightly drawn in. 

Words of command : Sitting position ! Ready ! 
Position ! 

Second. Lean forward upon the desk, still 
holding the chest firm. 

Words of command : Ready ! Forward ! 

Third. Lean back in the seat in an easy, com- 
fortable position, still holding the chest firm and 
the head erect. 

Words of command : Ready ! Back ! 

A correct sitting position having been obtained, 
attention should be called next to the standing 
position. The military position is the basis used 
in gaining this. 



HELPS IN TEACHING READING. 



STANDING POSITION. 



EXERCISE II. 




Place the heels firmly to- 
gether with toes well turned 
out. Bring the ear, shoulder, 
hip, knee and ankle into line ; ^ 
let the arms hang easily at the 
sides. 

Words of command: Stand- 
ing position ! Ready ! Posi- 
tion ! 

The most frequent error in 
the standing position is the 
throwing out of the hips. This fault is very com- 
mon with young ladies and interferes seriously 
with a graceful carriage of the body. I am 
convinced that the error is often brought about by 
zealous mothers who are constantly admonishing 
their children to "stand straight, "the straightncss 
to them meaning the throwing back of the shoul- 
ders ; the child thus gets into a habit of bending 
back the upper part of the body which causes the 
hips to be thrown out. 

i Were an imaginary line to be dropped from the ear, it would 
pass through the parts mentioned. 
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If the hips are first placed in the correct posi- 
tion and the shoulders then brought into line 
with them, this fault will be obviated. Teachers 
should be careful that there is no contraction of 
the abdominal muscles in this exercise. 

The correct standing position having been 
acquired by the pupil, the teacher would do well 
to teach next the speaker's position ; this differs 
from the military or standing position only in the 
position of the feet. 



SPEAKER'S POSITION. 



EXERCISE III. 



Place one foot about four 
inches in advance of the other, 
the heel of the forward foot 
being kept in line with the hol- 
low of the back foot. Let the 
weight of the body rest upon 
the back foot, and bend the 
front knee slightly. 

In recovering position i care 
should be taken that the pupil 
is not allowed to slide the foot 



1 By " position " the standing position is meant. 
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back ; it should always be lifted and placed. On 
count one the forward foot is brought back to 
military 1 position, the knee being still bent; on 
count two the knee is straightened, which causes 
the weight to fall equally on both feet. 

Words of command : Speaker's position, right 
foot ! Ready ! Place ! Recover position ! One, 
two! 

Repeat the movement with the left foot carried 
in advance. 

Repeat the exercise several times, using the 
feet alternately. 

The speaker's position should be insisted upon 
whenever the pupil stands to read or recite. Prac- 
tice for a short time will make it a habit, and it 
will be found that a uniform position of this kind 
will do much to break up the slouching manner of 
standing which teachers find it so difficult to 
correct, and will aid in preventing the swaying 
movement from foot to foot which is so common 
a fault among younger pupils. 

i The heels together. 
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ERECT CARRIAGE OF BODY. 

EXERCISE IV. 

Standing in military posi- 
tion, place the tips of the fin- 
gers on the head.^ After a 
deep inhalation,^ carry the arms 
[up over the head, then slowly 
down to the sides with palms 
front, stretching them to their 
full length. When the arms 
have reached the sides, stand 
for a moment in rigid position, 
then let them fall easily for- 
ward, still holding the shoulders well back. 

Words of command : Hands at head ! Ready ! 
Place ! Inhale ! One, two, three, four ! ^ Hold 
shoulders back ! Drop arms ! Exhale ! 

The arms are moving upward and down to the 
sides of the body through the four counts; the 
breath is exhaled so gradually throughout the exer- 
cise that at the close there is considerable air left in 
the lungs, which is expelled by one long exhalation. 




1 Be careful that the head is not drooped. 

^ In all the exercises, the lungs should be kept well filled with 
air. 

^ The movement of the arms should be slow and regular. 



( 
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hale! 
sides 



EXERCISE V. 

Let the arms be placed at 
the sides with the palms turned 
to the front (the shoulders 
[being held well back), raise 
the arms slowly over the head, 
stretching them to their full 
length, until the thumbs touch, 
then return them to their orig- 
inal position at the sides. 

Words of command : Carry 
arms over head ! Ready ! In- 
One, two, three, four! Arms returned to 
! One, two, etc. 




CHEST DEVELOPMENT. 



EXERCISE VI. 



First, Stand with the shoulders well thrown 
back, the head high, the arms at the sides. This 
position produces what is called the active chest. 

Second* Drop the shoulders forward, contract- 
ing and narrowing the chest^ (passive chest). 



1 Pupils should be taught that this exercise is purely muscular 
and does not depend upon the breathing. 
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Words of command : Ready ! Active chest ! 
Passive chest ! 

This exercise should be repeated several times, 
the active, or well developed chest being immedi- 
ately followed by the passive, or contracted one; 
pupils thus realize almost unconsciously the bene- 
fit of . the former position Let the exercise be 
practised, also, in a sitting position. 

EXERCISE VII. 



1 . Place the tips of the fingers on the shoulders. 

2. Bring the arms round to the front until the 
elbows nearly touch. 

3. Raise the elbows high in front. 

4. Carry the arms around to the side, keeping 
the elbows high. 

5. Drop the arms to the original position. 
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Words of command : Hands on shoulders ! 
Ready ! Place ! Inhale ! One, two,^ etc. 

This exercise may be varied, by combining the 
movements into one continuous motion, omitting 
the counts. 



DEEP BREATHING. 

EXERCISE VIII. 

Place the hands on the shoulders as in 
Exercise VII, then inhale (from the lower part 
of the lungs) and exhale, forcibly, several times 
in succession. Do not allow the shoulders to rise. 

Words of command : Hands at shoulders ! 
Place ! Ready ! Inhale ! Exhale ! 

exercise IX. 

Place the hands flat against the sides of the 
waist, with the elbows held well back and the 
head high (not thrust out). Inhale, and exhale 
forcibly. 

Words of command : Hands flat against sides ! 
Place ! Ready ! Inhale ! Exhale ! Repeat sev- 
eral times. 

1 Let each movement take place on the corresponding count 
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II 



EXERCISE X. 

Stand with one foot in advance of the other in 
an oblique direction and the hands clasped behind 
the head (the head being held high) ; inhale and 
exhale. 

Words of command : Right foot advanced, 
hands clasped behind head! Ready! Place! 
Inhale ! Exhale ! 

Repeat, with the left foot advanced. 



EXERCISE XI. 

The hands are placed 
upon the hips and the 
body is thrown forward 
to the right into a charg- 
ing position; i. e.^ the 
weight of the body is 
carried forward on to the 
right leg, which is thrust 
out in an oblique direc- 
tion, the knee being well 
bent, while the left leg is 

held straight and tense, with the left foot flat 

upon the floor. 
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While in this position inhale and exhale, forci- 
bly, several times. 

Words of command : Right foot, charge ! 
Ready ! Charge ! Inhale ! Exhale ! 
Repeat, charging to the left. 

EXERCISE XII. 

First. Inhale and exhale through a certain 
number of counts ; i. e., let the teacher count a 
certain number while the pupils are inhaling and 
again while they exhale.^ 

Second. Inhale a deep breath, then exhale 
while counting aloud.^ 

^ The number of counts may be gradually increased, but 
great care should be used not to carry the number too high. 

^ A sweet, quiet tone of voice should be used in the counting. 



HELPS IN TEACHING READING. I J 



CHAPTER 11. 
KE Y- WORDS, 

A S the expression Key-word is one which will 
"^ ^ be used frequently in our talks on reading, 
our next lesson shall be one on that subject. A 
teacher says to her class, " Class, suppose I were 
to say to you, 'The boy jumped from his seat' in 
this way" — the teacher speaks in a very slow, 
drawling manner — " do you like the way in which 
I say it.?" 

Almost universally the class say, "No." 

Teacher, " Why not ? " 

Hands are raised. 

Miss C, "You don't speak quickly enough.** 

Teacher, "Why do you wish me to speak 
quickly.?" 

" Because the boy jumped." 
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Teacher, "Do you like this way of saying it 
better?" 

The teacher speaks in a quick, sprightly manner. 

Class, "Yes, Miss Lee." 

"And now, if in that same sentence instead of 
'jumped' I had used the words *rose quietly,' 
should I have read it in a different way.^" 

Class, "Yes." 

Teacher, "How different ? " 

Miss B, "You wouldn't have jumped so with 
your voice." 

Miss A, "You would have spoken just as you 
usually do." 

Teacher, " Yes, you mean I should have spoken 
more quietly and smoothly, do you not ? " 

"Yes, Miss Lee." 

"Let us now take another sentence. Suppose 
I say to you, ' Silence ! we are ncaring the out- 
posts of the enemy! 'in this waj^" — the teacher 
gives the sentence in a very loud tone of voice — 
"are you satisfied.**" 

Class, "No, ma'am ! " 

Teacher, " Why not ? " 

Miss A, " If the commander spoke in that way 
the enemy would hoar him." 



Teadier, -A\"hv ao v:*- ncc vish them to 
hear?" 

"Because he is g"o:iLg to steal upc»n them 
silently and surprise them." 

"How do YOU know that?" 

"WTiy, I think the word 'sDence' tells that: 
the oflBcer who is sj>eaking wishes his soldiers to 
keep quiet." 

Teacher, "Then do vou like better this manner 
of sa}nng it ? " 

The teacher now reads the sentence in an 
excited undertone. 

Class, " Yes, Miss Lee." 

Teacher, "And now, class, what word in the 
first sentence helped you decide how it should be 
read ?/' 

Miss B, "jumped." 

"And what words in the second sentence?" 

Miss A, "rose quietly." 

" And in this last one ? " 

Miss C, "Silence!" 

Teacher, "And, pupils, what is the use of a 
key?" 

Miss N, "To open things." 

Miss R, "To unlock things." 
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Teacher, " And, then, what do you think is the 
use of a key-word ? " 

Miss A, "To open sentences." 

Miss B, "To unlock the meaning of sentences." 

Teacher, "Yes, and now who will tell us how 
the word * jumped' unlocked the meaning of the 
first sentence.^" 

Miss T, "Why, it told us the boy was excited 
and in a hurry, and so he got up very quickly." 

Teacher, "And who will define for us the 
expression * key-word ' ?" 

Miss A, "I think the key-word is the important 
word." 

Miss B, "I think it is the word which stands 
for the chief thought, and it helps us, too, to 
decide how the sentence should be read." 

Teacher, "Yes, those are good definitions; 
and now, class, you may find me the key-words in 
the following sentences : 

"The cat sat purring lazily by the fire." 

Class, "Purring lazily." 

Teacher, " Yes ; you notice we have two words 
here which cannot be separated, one belongs to 
and explains the other. We will call this a key- 
phrase instead of a key-word. Here is another 
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sentence. ' Puss darted angrily forward, showing 
her claws.' What is the key-word or key-phrase 
here.?" 

Class, "darted." 

Teacher, " Is that one word sufficient ; don't 
cats ever dart forward joyously.**" 

Class, "darted angrily forward." 

Teacher, " Yes, that gives us the whole thought. 
Now, I want a volunteer to read these two sen- 
tences and show by her manner of reading the 
two different states of mind in which pussy was. 
I am glad to see so many hands ; Miss H, you 
may try." 

Miss H reads. 

Teacher, " That is very good ; how did she give 
you the impression, class, of the cat's sitting lazily 
purring by the fire ? " 

Miss B, "She read it in a sleepy way." 

"And how, then, did she seem to make us 
see Kitty with her back up, angrily darting 
forward.-*" 

Miss C, "She read it in a quick, sharp 



manner." 



The teacher would do well here and at future 
times to give several simple sentences containing 
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a prominent key-word which the pupils may pick 
out ; different pupils should then be called upon 
to read the sentences, care being taken to train 
them gradually to realize the help which the rec- 
ognition of the key-word gives in deciding upon 
the manner in which the selection should be 
read. 

The sentences which follow may be used for 
this purpose : 

1 . But I def}'^ him, let him come ! 

2. But I despise him, he is a coward ! 

3. A7igrily\iQ spoke, "And will you then re- 
fuse me help ? " 

4. Sadly he spoke, " And will you then refuse 
me help ? " 

5. Quick f Throw him the rope. 

6. Cheerily, then, my little man, live and laugh 
as boyhood can. 

7. From our lines, the glad shout of Victory 
breaks. 

8. A leap ! They gain the boat and push out 
from the shore. 

9. The light wind died into a sigh and 
scarcely stirred. 

^ Key-words are in italics. 
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10. The wild wittd raves about the house to- 
nij^ht. 

11. A wild^ insane light came into Phil 
Adams' eyes as he saw the boat drifting slowly 
away from the shore. 

12. "Down with him!" "Kill the traitor 
cur ! " rang out the savage cry, 

13. How we cheered as we saw those dandy 
coats still back of the drifting smoke. 

14. But the sight that silenced our welcome 
shout I shall never in life forget.^ 

Longfellow's " Birds of Killingworth '* fur- 
nishes many examples of key-words which may be 
easily picked out by the pupils, the stanza begin- 
ning with the words, "Then from his house, a 
temple painted white," and the three following, in 
which the different characteristics of the four 
men are so vividly portrayed, being especially 
adapted to this exercise. Teachers will readily 
add others to the selections given, and frequent 
practice in key-words will do much in aiding the 
pupil to realize that there should be harmony 
between the thought itself and the manner of 

^ The teacher would do well to bring out the contrast between 
y}[iQ feeling expressed in the thirteenth and fourteenth sentences. 



20 HELPS IN TEACHING READING. 

delivering it. I would say with regard to both 
the preceding lesson and those which are to fol- 
low that they are not theoretical only ; the lessons 
having been used with actual classes of various 
ages, in many cases almost in the same form in 
which they are here presented. 
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CHAPTER III. 

PICTURE'MAKING, 

/^UR next lesson shall be one on Picture-mak- 
^^ ing. This demands an appeal to the imag- 
inative faculty of the pupil, and I should like here 
to plead for the greater cultivation of this faculty. 

It is a help in all studies and particularly so in 
this of reading. A teacher of English in one of 
our High Schools in a recent talk with me on the 
subject was bemoaning the extent to which she 
was obliged to explain to her pupils all allusions 
to mythological or fairy tales. "Why," she said, 
"did not these pupils read when they were chil- 
dren the story of the pearls and the toads drop- 
ping from the mouth, and similar fairy tales? 
My pupils cannot get into the real atmosphere 
of a selection which contains illustrations of this 
nature because their imagination has not been 
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cultivated, and all explanation on my part fails 
to bring the picture before them." Another 
teacher, this latter teaching in a young ladies' 
school in New York city, said to me, "I read to 
my pupils a beautiful descriptive selection, a rare 
bit of word-painting, such, for instance, as 'Haw- 
thorne's Great Stone Face.' I am amazed to see 
how faintly their imagination grasps the pictures 
presented. There is, in my opinion," she added, 
"altogether too little demand made upon the 
imagination in modern teaching !" With the 
hope that others have arrived at this same conclu- 
sion, I will indicate a few simple ways in which 
the power of picture-making used with special ref- 
erence to the subject before us, that of reading, 
may be cultivated, and let me add, without this 
power on the part of the pupil, the reading, how- 
ever correct, will be tame and lifeless, failing to 
make any lasting impression on the mind of the 
listener. I frequently say to my pupils, " If you 
do not see the picture yourselves, you cannot 
hope to make others see it." It will be found 
that some possess this power to a greater extent 
than others, by nature, but it may be cultivated in 
all. Let us consider the following stanza : 
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Over my shaded door-way, 

Two little brown-winged blrds^ 
Have chosen to fashion their dwelling, 

And utter their loving w6rds. 
All day they are going and coming 

On errands frequent and fl^et, 
And warbling over and over, 

Sw^et, sw^et, sw^et. O sw^et ! 

This is written upon the board. When the 
children — we are dealing now with younger 
pupils — have become familiar with the words 
the picture may be developed somewhat as 
follows : 

Teacher, " Who will tell me the meaning of the 
word dwelling.^'* 

Charley, "House." 

Mamie, "It means the place where people 
live." 

Teacher, " In this case, does it mean the place 
where people live ? " 

Howard, "It means here the place where the 
birds live." 

^The request has been made that inflection marks should 
accompany the extracts used, as a greater aid to the teacher. 
See the lesson on inflection for an explanation of the marks. It 
should be remembered that slides or inflections occur on the 
important words of a sentence and are placed upon the accented 
syllable of the word. 



24 HLEPS IN TEACHING READING. 

Teacher, " Yes, and what do we call the birds' 
house ? " 

Harry, "We call it a nest." 

Teacher, "Well, now, when I give the order, I 
wish you all to close your eyes and 'make 
believe* you see with those other eyes we all 
have, the eyes of the imagination, the picture of 
the house to which the shaded doorway belongs 
and the nest of the little birds. Try to see your 
picture very clearly. You may keep your eyes 
closed until I say ' open,* when those of you who 
think you can describe your picture so plainly 
that you can make me see it, may do so." 

The teacher waits a few minutes while the 
children sit with closed eyes striving to "imag- 
ine** their picture, then the signal being given, 
calls upon several for descriptions. 

Teacher, "Johnny, you may paint your picture 
for us.** 

Johnny, "Well, I saw a big, white house with a 
big tree in front, an elm, I guess it was, and there 
was a piazza, and a bird*s nest up in the tree.** 

Teacher, "Yes, Johnny, I see your picture. 
Now, Florence, let us have yours.** 

Florence, "I saw a little brown cottage and a 
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vine, a woodbine, I think it was, grew all over the 
front door, and the birds had built their nest in 
it/' 

Teacher, "And, Howard, yours, please/' 

Howard, "I saw a big yellow farm-house just 
like Uncle Jem's, and there was a big horse-chest- 
nut tree in the front yard, and the nest was on 
one of the lowest branches." 

In this way, various pictures are brought to 
light from the gallery of the childish imagination, 
the aim of the teacher being to make the child 
realize the value of a distinct, clear-cut impres- 
sion ; this may be done by praising the pictures 
most vividly presented and, perhaps, by asking, at 
times, a few leading questions such as, in the 
present case : 

"What is the shape of the house?" "Is any 
one looking at the birds?" "What kind of birds 
are they?" "Are the birds on the nest or flying 
in and out?" etc. 

Exercises such as the foregoing, founded on 
simple poetical or prose extracts, will help the 
children to gain a quick, vivid impression in 
descriptive reading. A few selections are here 
given which may be used for this purpose : 
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1 The bam was low and dim and 61d, 

Broad on the floor the sunshine slept. 
And through the windows and the door. 
Swift in and out the swallows swept. 

Develop here the picture of the big, old bam 
with the doors open at either end and the far- 
away comers dark with shadows. The children 
will delight to fill in the details of the picture. 
Thus, one will see a big swing, such as children 
love, hanging low in the centre of the bam, 
another will see the full hay-mows rising high on 
either side, a child with the "poetic instinct ** will, 
perhaps, speak of the beautiful view of hill and 
meadow to be seen from the open doorway. 
Another will discover old Dobbin in his stall and 
so on to an almost unlimited extent. In fact, 
when the fascination of this picture-making fairly 
gets possession of the childish mind, as it surely 
will in the hands of a live teacher, the temptation 
to take too much time for the exercise will be 
difficult to resist. 

2 I sit by the fire in the dark winter's night. 
While the cat cleans her face with her foot 

in delight, 
And the wfnds all a-cold, with rude clatter 
and din, 
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Shake the windows like r6bbers who want to 
come in. 

^^ ^r ^^ ^^ ^^ ^^ 

By the bright cozy fire are my children at 

play, 

Making houses of cirds, or a coach of a 

chair, 
While I sit enjoying their happiness there. 

The details of this picture may be numerous, 
the open fire snapping and flashing, the pussy 
— the color and size of which will be different to 
each child — stretched out on the rug in purring 
content, the cheerful table piled high with books, 
the roaring gale outside beating against the win- 
dows and serving to heighten the sense of cheer- 
ful comfort within, the merry children, etc. The 
teacher by a few judicious suggestions and ques- 
tions can often help the children to obtain a more 
comprehensive picture than they are able to get 
unaided. 

3 Bartram, the lime-burner, a rough, heavy- 
looking man, begrimed with charcoal, sat watching 
his kiln, at night-fall, while his little son played at 
building h6uses with scattered fragments of mar- 
ble, when on the hill-side below them they heard 
a roar of liughter, not mirthful, but slow, and 
even solemn, like a wind shaking the boughs of 
the f6rest. 
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4 Shut in from all the world without, 
We sat the clean-winged hearth about. 

« 4» 4» « « « 

The h6use-dog on his paws out-spread 
Laid to the fire his drowsy head, 
The cdt's dark silhouette on the wall 
A couchant tiger's seemed to fall ; 
And, for the winter fireside m6et, 
Between the dndiron's straddling feet, 
The mug of cider simmered slow, 
The ipples sputtered in a row. 
And, close at hand the basket stood 
With nuts from brown Oct6ber's wood. 



Othere, the old sea-captain. 

Who dwelt in Helgoland 

To King Alfred, the Lover of Truth, 

Brought a snow-white wMrus tooth. 

Which he held in his brown right hand. 



His figure was tall and stitely 
Like a b6y's his ^ye appeared ; 
His hair was yellow as hiy, 
But threads of a silvery gray 
Gleamed in his tawny beard. 

Hearty and h^e was Othere, 
His cheek had the color of oik; 
With a kind of laigh in his speech 
Like the sea-tide on the beich, 
As unto the King he spoke. 
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6 All dAy had the snow come down, all day, 

As it never came down bef 6re ; 
And over the hills, at sunset, lay 

Some two or three ftet or more ; 
The fence was 16st, and the wall of stone ; 
The windows blocked and the well-curbs 

g6ne; 
The haystack had grown to a m6untain lift 
And the woodpile looked like a monster drift 

As it lay by the farmer's door. 

7 The twilight is sad and cloudy. 

The wind blows wild and free. 
And like the wings of sea-birds 
Flash the white caps of the sea. 

Within the fisherman's cottage 

There shines a ruddier light. 
And a little f^ce at the window 

Peers out into the night. 

Close, close it is pressed to the window, 

As if those childish eyes 
Were looking into the darkness 

To see some form arise. 



And a w6man's waving shadow 

Is moving to and fro, 
Now rising to the c6iling 

Now bowing and bending 16w. 



With older pupils the same general plan may 
be pursued, use being made of selections which 
require the exercise of a more cultivated imag- 



30 HLEPS IN TEACHING READING. 

ination. For example, let the pupils paint a word 
picture from the first stanza of "The Sandpiper," 
by Celia Thaxter, bringing out the idea of the cold, 
gray (November?) day, with the solitary figure 
"flitting up and down" the long, narrow stretch 
of beach and the little sandpiper skimming along 
in the distance, while the waves tumble up on 
the shore with a muttered undertone of prophecy 
for the coming storm. The whole poem admits 
of a succession of pictures as does also the poem 
entitled " Each and All," by Emerson, which pre- 
sents a series of exquisite pictures, each one like 
an etching in its clear-cut delicacy. 

When the imaginative faculty of the pupils has 
been cultivated to a certain extent by this method, 
a further step would be to read descriptive poems 
and prose extracts, calling at the close of the read- 
ing for a series of pictures from the class. Thus 
the poem of "The Cradle," by Celia Thaxter, 
quoted from above will delight younger pupils, 
who will be able to gather from it a variety of 
pictures. One will have seen most vividly the 
baby boy swinging low in the improvised cradle, 
and will be glad to paint his portrait, another will 
have pictured to himself most plainly the scene 
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descriptive of the wrathful nurse rescuing her 
charge from his (to her) unfitting couch, etc. 
Poems which may be used in this way with 
younger pupils are : " Inhospitality " and " Under 
the Lighthouse," by Mrs. Thaxter; "The Chil- 
dren's Hour," by Longfellow; "The Pied Piper of 
Hamelin," by Browning. The various Juvenile 
Magazines will also furnish selections which can 
be used in tnis way, and teachers will doubtless 
be able to use many extracts from the reading 
books found in the schools. 

In Longfellow's "Evangeline" and Whittier's 
"Snow-Bound" will be found abundant material 
for older pupils. 

Another valuable aid to the end in view, the 
power of vivid and rapid picture-making is to call 
for a story from the pupils, some story containing 
a striking incident which they have heard related 
or read, or a poem turned by themselves into 
prose ; this last being a most valuable exercise. 
It is surprising to see what a blurred effect pupils 
will at first produce in this story telling, showing 
that the picture is vague in their own imagination, 
but the exercise, although rather difficult, if perse- 
vered in, brings about most satisfactory results. 
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CHAPTER IV. 



CONTRAST. 



T)RACTICE in contrast serves to break up 

^ monotony and introduce life and variety 

into the reading. The following selections, which 

present a strong contrast of thought and emotion, 

are written upon the board : 

1 Deep stillness fell on all around, 

Through that dense crowd was heard no 
sound 
Of st^p or w6rd. 

2 Hark to the bfigle's roundelay ! 

Boot and saddle ! To horse and awiy ! 

Mount and ride as ye ne'er rode bef6re, 

Spur till your horses' flanks run g6re, 

Ride for the sake of human lives. 

Ride as ye would were your sisters and wives 

Cowering under the scalping knives. 

Boot and saddle ! Away ! Awiy ! 
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When the class have had time enough to 
become familiar with the words and the thought 
expressed, the teacher says, " Who will point out 
the key-word in the first selection ? '* 

Miss B, "I think it is * silence'/' 

Teacher, "Yes, and now I should like to have 
some one make a picture for us from these 
words." 

Miss H, "I see an immense crowd of people 
gathered around a scaffold ; they are struggling 
and pushing and fighting in their attempts to get 
nearer to it, when suddenly a beautiful woman 
dressed in a long, black robe mounts the steps of 
the scaffold, and a deep, mournful silence falls on 
the multitude. I think this picture came to me so 
readily because I have been reading lately about 
the execution of Mary, Queen of Scots." 

Teacher, "That is a vivid picture, Miss H. and; 
Class, how does a knowledge of the key-word help 
us in deciding how the extract shall be read.^^" 

Miss L, "I think it makes us want to read it 
softly." 

Miss B, " I think we ought not to read it too 
softly, because we are to give the impression of 
an immense crowd." 
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The teacher here reads the selection in two 
ways ; first in simply a quiet, gentle voice, almost 
a whisper, then in a stronger voice, but slowly and 
keeping the voice as much as possible on one 
pitch and that a low one; the pupils, many of 
them, catch at once the idea of solemnity which 
is added by the latter method and prefer it as 
giving the impression of a larger number of peo- 
ple and a greater crisis. The teacher now says, 
"The class may rise and we will all say this 
together." When the extract has been given in 
concert two or three times so that the class as a 
whole has got into its vSpirit, the teacher may 
invite the class to select four pupils to give it 
separately, asking the class after all have read to 
decide which one of the four satisfied them best, 
which one seemed to bring before their minds 
most plainly the picture of the dense crowd with 
the breathless silence settling down over it. It 
will be found that the majority of the class will 
pronounce the reading best which moves them 
most, and this method of criticism is valuable in 
that it trains the perceptive faculties and culti- 
vates the taste of the pupils while at the same 
time it stimulates their ambition. If carefully 
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watched and directed by the teacher, the competi- 
tion will be perfectly friendly and may be very 
helpful to the class. The first selection having 
been analyzed the teacher says, " Now let us turn 
to the second selection. What is the first word 
or expression here which may be considered a 
key-word ? " 

Miss L, " Bugle ! " 

Miss H, '* Up and away ! " 

Teacher, " Why do you prefer * Up and away,' 
to 'Bugle,* Miss H.?" 

Miss H, " I think it gives us the idea of haste 
and excitement which the word 'bugle' used 
alone does not." 

Teacher, "I think you are right. Who will 
now indicate any marked difference in the manner 
in which the two selections should be read ? '* 

Miss A, "I think the first one is to be read 
slowly, the second one fast.'* 

Teacher, " Why should the second one be read 
fast ? *' 

"To give the idea of hurry.** 

Teacher, "Yes, and what beside hurry is sug- 
gested here ? Look through the selection care- 
fully and try to tell me." 
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Miss H, " I think there is fear expressed." 

Teacher, " What line or lines suggest fear most 

plainly?" 

Miss H, " Ride for the sake of human lives ! " 

Miss D, 

" Ride as ye would, were your sisters and wives 
Cowering under their scalping knives." 

The general idea is here developed by calling 
for the picture which the words suggest, of a little 
band of cavalry out on the plains riding to the 
rescue of a house or settlement attacked by 
Indians. Classes are always interested by an 
allusion to Gen. Custer's life and work, and in 
general the more vividly the picture is brought 
before the minds of pupils, either old or young, 
the more quickly and enthusiastically do they 
catch the spirit of the selection and put it into 
their delivery. It is not time wasted to talk 
about a selection before attempting the reading 
of it. Too often it is mere words to the pupil 
and much tact and enthusiasm are required to get 
the thought and emotion before the mind. When 
this is done, an important step has been taken in 
breaking up the spiritless, monotonous style of 
reading which so many pupils have. 
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The pupils having got into the spirit of min- 
gled fear and excitement which is embodied in the 
second extract, the delivery may be worked up as 
in the first selection, by concert reading with the 
teacher, then by individual reading. The two 
extracts should then be closely connected; i, e,, 
one should be immediately followed by the other 
with the appropriate contrast of delivery. 

A few selections are here given which bring 
out sharp contrasts. As a further aid to the 
teacher, some of them are analyzed ; those which 
are numbered alike are to be used at the same 
time. 

I Run ! run for your lives ! high up on the 

lind, 
Away ! men and children ! up quick and be 

g6ne, 
The water's broke loose, it is chasing me 6n. 

Excitement, hurry and fear are the emotions 
expressed. The key-word is **run" or "away." 
Read with quick movement, loud voice, spirited 
action. 

I ** Across in my neighbor's window, 
With its curtains of satin and lace, 
I see *neath its flowing ringlets 
A baby's innocent face, 
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Its feet in crimson slippers 

Are tapping the polished gliss, 

And the crowd in the street look upward, 

And nod and smile as they pass. 

Quietness, gentleness and tenderness are here 
expressed. The key-phrase is "baby's innocent 
face.'* Read in a gentle, quiet tone of voice, but 
brightly and with enjoyment of the lovely picture. 

2 " The Like has burst ! The Like has burst ! 
Down through the chasms the wild wives 

flee, 
They gallop along with a wirning song, 
Away to the eager, awaiting s^a ! " 

Terror, the emotion expressed ; key-phrase, 
"Lake has burst." Read loudly, quickly and 
spiritedly. 

2 "Ho, h6! ha, hi! the merry fire! 
It sputters and it crackles ! 
Snap, snip ! flash, flish ! old oak and ash 
Send out a million sparkles.'* 

Key-phrase, "merry fire." Read quickly, mer- 
rily. The words "snap, snap!" are to be given 
in an abrupt, jerky manner, the force of voice to 
be increased on "flash, flash!" Bring out the 
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thought with the class that the "flash, flash! " is 
a development from the "snap," and should there- 
fore be more forcible. 



Galloping, galloping, galloping in. 

Into the world with a stir and a din, 

The North Wind, the East Wind, and West 

Wind together, 
In-bringing, in-bringing the Mirch's wild 

weather. 
Hear his rough chint as he dashes along, 
H6! ye March children, come, list to my 



(t 



song ! 
A bold outlaw am I, both to d6 and to dire, 
And I fear not old 6arth, nor the powers of 

the iir ! 
Winter's a d6tard, and Summer's a prude. 
But the Spring loves me w^U, although I am 

rude ! " 

Rude vigor is here the idea to be brought out. 
The key-phrase may be considered as "a stir and 
a din," or "the March's wild weather." The 
selection should be read with a loud tone of voice 
and very spiritedly. 

3 The mMancholy days are come, the saddest 
of the yiar, 
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Of wailing winds and naked woods, and mea- 
dows brown and sere. 

Heaped in the hollows of the grove, the with- 
ered leaves lie d^ad, 

They rustle to the eddying giist, and to the 
rabbit's tread, 

The robin and the wren are fl6wn, and from 
the shrub the jiy ; 

And from the wood-top calls the cr6w through 
all the gloomy day. 

Sadness is the emotion to be expressed here. 
The key-phrase is " saddest of the year " or " mel- 
ancholy days.'* Read with a gentle, quiet tone 
of voice, with great tenderness of feeling. 

4 The trumpet's loud clangor 

Excites us to irms. 
With shrill notes of anger 

And mortal alarms. 
The double, double, double beat 

Of the thundering drum. 
Cries, " Hirk ! the f6es come ; 

Chirge ! chirge ! 'tis too lite to retreat." 

4 How still the morning of this hallowed day. 



Calmness sits throned on yon unmoving 

cl6ud. 
To him who wanders o'er the upland leas 
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The blackbird's note comes m^lower from 

the dale ; 
And sweeter from the sky the galdsome lark 
Warbles his heaven-tuned sung; the lulling 

brook 
Murmurs more gfently down the deep-worn 

glen ; 
While from yon lowly roof whose circling 

smoke 
0*er-mounts the mist, is heard at intervals 
The voice of psalms, the simple song^ of 

priise. 
With dove-like wings, Pfeace o'er yon village 

broods. 



5 "Silence ! " in undertones they cry, 
" No whisper ! Not a breath ! 
The sound that warns thy comrades nigh 
Shall sentence thee to d^ath!" 



5 Still at the bayonet's point he stood, 
And, strong to meet the blow. 
He shouted, mid his rushing blood, 
" Arm ! irm ! Auvergne ! — the f 6e ! 



ft 



In the valley the waters rolled ; hillocks and 

mountains disappeared ; 
Grasping the helm in his iron hold, 6nward, 

right 6nward Sir Olaf steered. ^ 

High and higher the blue waves rose. " On ! " 

he shouted, **no time to lose ! " 
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Never was sailing like this bef6re ; he shot 

an irrow along the wind, 
Or ever it Hghted the ship sailed o'er the 
mirk ; the arrow was far behind. 
"Foster! faster!" cried Olaf, "skip fleet as 
Skadblidnir, the mkgic shipT* 

6 The tide flowed in, and rising to her waist, 
"To Th^e, my God, I lift my soiil," she sang. 
The tide flowed in, and rising to her throat, 
She sang no m6re, but lifted up her face 
And there was gl6ry over all the sea, 
A fl6od of glory, and the lifted face 
Swam in it till it b6wed beneath the flood, 
And Scotland's maiden martyr went to G6d.^ 

^ It may be objected that the poetical extracts are more numer- 
ous than the prose in the selections given as illustrations. This 
is necessarily so, where a picture, a contrast, or an emotion is to 
be compressed into the brief space used; a single stanza of 
poetry often embodying what would require a page of prose to 
express. This uneven distribution does not imply that correct 
oral reading of poetry is considered of more importance than 
expressive prose reading ; it will be found, however, that practice 
for a short time at the beginning of the lesson of one or two 
appropriate poetical extracts will often have a beneficial effect 
upon the reading of a prose selection of even the plainest 
deKiiptive style. 
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CHAPTER V. 
INFLECTION. 

"P\RILL on inflection helps the pupil to gain 
-**^ flexibility of voice and makes his reading 
brighter and more varied. It should be practised 
with classes of all ages. 

The word inflection may be defined to the 
pupils as a slide of the voice up or down the 
scale ; it is really a matter of pitch, the voice slid- 
ing to either a higher or a lower pitch; pupils 
who are musical will be found to have a much 
better ear for the various inflections than those 
who are not so. 

When the definition has been given, it will be 
well for the teacher to illustrate the simple rising 
and falling inflections (or slides^) called the major 
or strong inflections and marked thus \ ( falling ) 

^ The word slide is often better understood by younger pupils. 



44 HELPS IN TEACHING READING. 

/(rising), by the Use of the various vowel 
sounds, and after the pupils have acquired some 
familiarity with these, exercises like the following 
should be frequently practised : 

The teacher having given a certain inflection, 
asks the pupils to reproduce it ; next, the class is 
asked to decide whether the inflection given is ris- 
ing or falling. Now, the pupils are requested to 
give the opposite inflection to the one which is 
given them ; i. e.y if the teacher gives a (falling), 
class gives d (rising), care being taken that the 
downward slide starts from the same pitch which 
has been reached in the upward slide. This last 
exercise — that of giving the opposite inflection — 
a class finds at first somewhat difficult, but it is 
valuable practice, training the ear to accurate 
distinction of the different slides. 

When sufficient drill has been given on the 
simple rising and falling inflections the teacher 
should next work with the minors.^ 

The pupils should be very familiar with the 

^ For the sake of clearness, when teaching the minor inflec- 
tions, I write the letter m over the mark which is used to indi- 
cate the inflection. This method of marking is almost impossible 
to represent in print and teachers can follow their own inclination 
with regard to adopting it. 
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minor inflections in order that they may learn to 
avoid them, since much of the tame, lifeless read- 
ing, of which we have so much in the schools, 
comes from a too free use of the minor or sad 
inflections, in place of the bright, strong ones. 
In ordinary reading there is very little call for 
minor inflections ; children get into the habit of 
using them by being allowed to tease and drawl 
and whine at home, and then they naturally carry 
the tone thus acquired into their reading. 

It is best to call upon the thought and imagin- 
ation of the pupil in teaching this inflection ; let 
the teacher making use of long vowel sounds give 
them with a very sad, plaintive utterance with 
both the rising and falling slide. The pupil will 
soon detect the difference between these sounds 
and those which produce the major or strong 
inflections, and will gradually recognize their inap- 
propriateness in any reading save that which calls 
for the expression of sadness. As a test to ascer- 
tain whether the pupils thoroughly understand 
the difference between the two inflections, let 
them be required to change quickly from one to 
the other ; i. c, from bright to sad, and vice versa, 
using the same vowel sound. 
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When the major and the minor inflections are 
learned the circumflex should be taken ; this can 
be best taught by analyzing it, that is, by show- 
ing the pupil that it is made up of two simple 
inflections, the rising and the falling united, thus 
A or thus V. The teacher should first give the 
two simple inflections following one with the 
other very rapidly, thus 66 or thus 66 and then 
join them, 6 or o which will produce a wave in the 
voice. The pupils should be taught that these 
inflections are named a rising circumflex or a fall- 
ing circumflex, according to the slide which the 
voice last takes. Thus 6 is a falling circumflex 
because it ends with a downward slide, while o 
is a rising circumflex as it ends with the upward 
slide. 

The pupils will the better obtain the idea of the 
twist or wave in the voice if the derivation of the 
word is explained to them, circum flectOy to bend 
around. When the teacher has explained this 
inflection to the class, thorough drill should be 
had by the use of exercises similar to those 
described under the head of major inflections. If 
the teacher will remember that a circumflex is 
made up of two simple inflections joined, a rising 
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joined with a falling or a falling joined with a 
rising, she will have little difficulty in teaching it. 
If, however, her ear is deficient, a half hour's 
work with some good teacher of elocution would 
doubtless enable her to understand the subject. 

The next and last inflection to be taught is the 
monotone, marked thus -. This is explained to 
the pupils to consist of a tone which as nearly as 
possible keeps throughout on the same pitch or 
level ; there will, however, be a slight upward 
slide, at the end. The inflection should be prac- 
tised by taking the long vowel sounds and giving 
to them a full, free utterance, prolonging them 
slightly and keeping as much as possible on one 
pitch ; the tolling of a bell, where it will be 
noticed there is a slight suspensive sound at the 
last, is a good illustration of this inflection. 
When a familiarity with the different inflections 
has been gained it will be best to explain their 
application to reading. The pupil should be 
taught that the major or strong inflections are to 
be used in ordinary reading and conversation, that 
they are, in fact, the ones which we use habitually 
in our everyday talk if we talk brightly and pleas- 
antly. The suggestion to the pupil to tell the 



48 IIRLPS IN TEACHING READING. 

Htory rather than read it will frequently have the 
cfft'ct of producing these bright inflections. The 
chiHH Hhr)ul(l be constantly encouraged to recog- 
nize them when produced, and to imitate them. 

The pupils should be taught to use the minor 
inflections only in utterances which are full of sad- 
ness or which indicate physical weakness. Thus, 
in the scene from the play of King John, where 
the little prince in the tower is to have his eyes 
put out by order of his cruel uncle, he is not only 
mentally in despair, but owing to his long confine- 
ment is physically weak, therefore he says with 
the minor or sad inflections (and the inflections 

here should be made very sad, as a more forcible 
illustration) : 

Oh, sive me, Hubert, sive me ! My eyes are oiit 
Even with the fierce 16oks of these bloody men. 

It should be remembered that the whole ex- 
tract should harmonize in inflection, although the 
marked words receive a more prominent slide as 
being those which bring out the thought, a rule 
for all inflections or slides being that they occur 
on the important words of a sentence and on the 
accented syllable of those words. ^ 
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When an extract has been given in the minor 
key it is a valuable exercise for the pupil to trans- 
pose it into another key. As, for example, in the 
extract just given, after the pupils have read it 
with the appropriate sadness let them be required 
as a purely mechanical exercise to give it with the 
bright, strong inflections. They will at once 
realize the inappropriateness of these latter inflec- 
tions in this case, and will thus be helped to 
recognize the need of harmony between the 
thought or emotion and the manner of expression. 

The circumflex inflections are called for where 
the thought is to be presented in a satirical or 
mocking manner. For instance, it will be seen 
that the simple, direct inflections would fail to 
bring out the mocking spirit embodied in the fol- 
lowing extract from Whittier's Mabel Martin : 

The little witch is ^vil-eyed ! 
Her mother only killed a c6w, 
Or witched a chtirn or ddirypan ; 
But she, forsooth, must charm a mdn. 

The monotone inflection should be shown to be 
appropriate in the reading of extracts which 
demand a certain solemnity of utterance (which 
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should be distinguished, however, from sadness). 
This inflection in reading corresponds to chanting 
in singing and is good practice for acquiring a 
strong, smooth tone. 

When a sufficient amount of drill has been 
given the pupils on the various inflections as 
applied to the simple vowel sounds, frequent use 
should be made of extracts similar to those which 
follow : 

MAJOR FALLING INFLECTIONS- 

1 " Who touches a h4ir of yon gray head 

Dies like a d6g ! March 6n !" he said. 

2 Qiick ! Man the life-boat ! Hkrk ! the gfm 

Booms through the vapory air ; 
And sfee ! the signal flags are on, 

And speak the ship's despair 
That forked flash, that pealing crash, 

Seemed from the waves to swfeep her. 
She's on the r6ck, with a terrible shock — 

And the wail comes louder and deeper. 

3 The Turk aw6ke. 

And heard, with voice as trumpet loud 

Bozzaris cheer his band — 
"Strike — till the last armed foe expires! 
Strike — for your altars and your fires ! 
Strike — for the green graves of your sires, 

God, and your native Idnd ! " 
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4 "HMt ! " The dust-brown ranks stood fist. 
" Fire ! " Out blazed the rifle blast. 

5 True courage is not moved by breath of 

words, 
Courage, the child of Fortitude and Faith 
Holds its firm empire in the constant soul ; 
And like the steadfast p61e-star, never 6nce 
From the same fixed and faithful point 

declines. 

6 I hear the bugles of the en^my ! 

They are on their mirch along the bank of 

the river. 
We must retreat, or be cut off from our b6ats. 

7 Hurrih ! hurrah ! the west wind 

Comes freshening down the b4y, 
The rising sails are filling — 

Give wiy, my lads, give wiy ! 
Leave the coward lindsman clinging 

To the dull earth like a wted — 
The stars of heaven shall guide lis, 

The br^th of heaven shall. speed. 

8 Hirk! like the roar of the billows on the 

sh6re, 

The cry of battle rises along their charg- 
ing line ! 
For G6d ! for the Cause ! for the Church ! 
for the Liws ! 

For Chirles, King of iingland, and Rupert 
of the Rhine. 
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9 Hurrah! the land is safe, is skie, it rallies 
from the shock ! 
Ring roiind, ring rofind, ye merry bells, till 
every stteple rock ! 

10 All hki\ to our glorious Ensign! Coiirage to 
the hiart, and strength to the hind, to which in 
all time it shall be entrusted. 

May it ever wave in h6nor, in unsullied gl6ry, 
and patriotic h6pe, on the dome of the Cdpitol, on 
the entented pldin, on the wave-rocked topmast ! 



^ MAJOR RISING INFLECTIONS 

1 Friends, has not the time come for us to 
rise like m^n and assert our rights ? Shall we 
gain strength by irresoliition and indction ? 

2 Must I budge ? Must I observe y6u ? 
Must I stand and crouch under your testy 

hiimor ? 



3 And has it come to th{s ? Are we so mean, 
so bdse, that we may not attempt to express our 
h6rror, utter our indignation at the most brutal 
wdr that ever stained edrth ? 



Dedd ? 
Custer, our hero, the ffrst in the fight ? 

D^ad ? Our young chieftain, and dead all 
forsdken, 



HELPS TN TEACHING READING, 53 

No one to tell us the wdy of his fall ? 

Slain in the desert, and never to wAken, 
N^ver, not even to victory's call ? 

5 Why don't I w6rk? I, the trdmp? Well, 
sir, will y6u, right here on the sp6t, give me 
something to d6 ? 

6 A c6ward, b6ys ? Do you call him a coward 
who is afraid to do wr6ng ? Shall we not, rather, 
call him a hiro ? 



MINOR INFLECTIONS. 

W6rk — w6rk — w6rk. 

Till the brain begins to swim 

W6rk — w6rk — w6rk. 

Till the eyes are heavy and dim. 

O ! but to breathe the breath 
Of the c6wslip and primrose sweet, 
For only one short h6ur. 
To feel as I lised to feel. 
Before I knew the woes of wint. 
And the wdlk that costs a mfeal. 

Poor child ! the prayer begim in faith, 
Grew to a low despairing cry 
Of utter misery, " Let me die ! 
Oh, tike me from the scornful ^yes 
And hide me where the cruel speech 
And mocking finger may not r&ich ! " 
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3 And yet he m6aned beneath his breath, 
" O, come in Iff e, or come in de4th ! 

O, 16st ! my love, Elizabeth ! " 

4 O, sive me, Hubert, sive me! my eyes are 

out 
Even with the fierce lo6ks of these bloody 
men. 

5 W6e to lis, and w6e to Sc6tland ! 

O, our s6ns, our sons and m^n ! 
Surely s6me have 'scaped the Southron, 
Surely s6me will come again ! 



CIRCUMFLEX INFLECTIONS. 

1 You're quite a powerful speaker, sir, I won- 
der you don't go into Parliament. 

2 We all may have what we like simply by 
liking what we hdve. 

3 He that trusts you, 

Where he should find you lions, finds 

You — hdres 
Where foxes — gefise; 
With every minute you do change a mind. 
And call him noble, that was now your hdte 
Him vile, that was your garland. 
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4 Scrooge, Bih ! humbug ! 

Nephew, " Christmas a humbug, Uncle ? You 
don't mean th^t, I'm siire." 

5 They follow an adventurer whom they fear 
and obey a power which they h^te. Wd serve a 
mdnarch whom we 16ve, a G6d whom we ad6re. 

6 " 'Tis grten, 'tis gr^en, sir, I assire you ! " 
"Green!" cries the other in a fury; "why, sir, 

d'ye think I've lost my eyes ?" 

7 Can't you be cool like me ? What good can 
pdssion do ? Passion is of no service, you impu- 
dent, insolent reprobate. M^rk ! I give you six 
hours and a h^lf to consider this; if you then 
agree, without any condition to do everything on 
e^rth that I choose, why — confound you, I may 
in time forgive you. 



MONOTONE INFLECTIONS 

1 Come to thy God in time. 
Rang out Tintagal chime. 
Youth, manhood, old age past 
Come to thy God at last. 

2 Beneath in the church-yard, lay the dead 
In their night encampment on the hill, . 



$6 HELPS IN TEACHING READING. 

Wrapped in silence so deep and still 
That he could hear, like a sentinel's tread, 
The watchful night-wind, as it went 
Creeping along from tent to tent, 
And seeming to whisper, "All is well!" 



It seems to say 
As it dies away — 

The brazen clang of the tremulous bell, 
"Old — old, weary and old; 
The heart grows 5ld ; for the w5rld is cold," 
Solemnly sighs the far spent knell. 



The 5cean old, 

Centuries 5ld, 

Strong as youth and as uncontrolled, 

Paces restless to and fro 

Up and down the sands of g61d 

His beating heart is not at r^st ; 

And far and wide, 

With ceaseless flow. 

His beard of snow 

Heaves with the heaving of his breast. 

But the wind without was eager and shirp, 

Of Sir Launfal's gray hair it makes a hirp, 

And rattles and rings 

The Icy stilngs. 

Singing, in dreary monotone, 

A Christmas cirol of its own 

Whose burden still as he might guess. 

Was — "Shelterless, shelterless, shelterless!" 
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Yes, the year is growing old 
And his eye is pale and bleared ! 
Death, with frosty hand and cold 
Plucks the 5ld man by the b^ard, 
Sorely, s5rely! 

The leaves are falling, falling, 

S5lemnly and slow 

Caw ! caw ! the rooks are calling, 

It is a sound of w5e 

A sound of w5e I 
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CHAPTER VI. 



ARTICULATION. 



'T^HE subject of articulation is an important 
-■- one, and can, I know from experience, be 
made interesting to the pupil, although the gen- 
eral impression is, that the study of it requires a 
dull, lifeless drill which the pupil will necessarily 
dislike. A little tact, however, in the methods 
employed will, I am sure, correct this impression. 

The need for special work in this department is 
great. Very rarely do we find in our public 
schools even moderately good articulation, while 
if in some few instances, a clear, distinct enuncia- 
tion is heard, it is usually so stiff and labored as 
to be painful to the listener and is gained at the 
expense of expression. The end to be aimed at 
in teaching this branch of reading is to help the 
ipil to gain a precise but easy and natural mode 
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of utterance. Charles Kingsley in one of his 
books speaks of a certain character as "possess- 
ing the enunciation of a gentleman," Make the 
pupils realise that a pure, distinct enunciation 
marks them for ladies or gentlemen just as surely 
as do good manners, and the battle is half won. 

To gain this easy but at the same time correct 
method of articulation, the attention of the pupils 
should first be called to the subject in various 
ways. They should be asked to notice the differ- 
ence between good and bad articulation, the 
teacher or some pupil giving examples of each. 
Remarks such as the foregoing from Kingsley 
should be quoted to them ; they should be made 
to realize how greatly increased is their enjoy- 
ment of public speaking or singing by good artic- 
ulation; the story of Demosthenes, who struggled 
so hard to overcome a defect in his speech, 
might be told them. Other methods will doubt- 
less suggest themselves to the ingenious teacher 
who is interested in the subject. 

When the interest of the pupil has been 
aroused, I have found it best to begin practice not 
with elementary sounds but with some exercise of 
which he will at once see the practical benefit. 
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My method is to give certain simple rules, allow- 
ing the pupil to copy them, with illustrations, 
from the black-board into a note-book, where they 
can at any time be referred to. The average age 
of the class must determine the number of rules 
which should be given for one lesson. With 
young pupils of the ages of ten or eleven, it is 
best to give only one, following it up with abund- 
ant illustrations. 

Some of the most important of these rules 
are: 

1. Do not pronounce final edlike id; haunted, 
deserted, contented- 

2. Do not pronounce final el like il; cruel, 
fuel, duel. 

3. Do not pronounce ess like iss, or es like 
is ; goodness, roughness, hardness — freezes, plecLses, 
searches, 

4. Do not pronounce er like uh or ah; father, 
sister, mother, energy, 

5. Do not pronounce ent like unt ; prudent, 
dependent, evident. 

6. Do not pronounce et like /// basket, casket, 
bonnet. 
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■J. Be careful to pronounce /■ when it comes 
after a vowel in the same syllable; dark, hard- 
ness, parted, market. 

8. Do not drop tht; g in ing ; giving, running, 
following, screaming, knowing. 

9. Do not join the final consonant of a word 
to the foUowintj word when this latter begins 
with a vowel; sit up, not si-t'up; and on, not 
an-d' on ; and out, not an-d'out. 

10. Do not drop the h in such words aa him, 
his, her; I saw him, not I saw 'I'w',- I gave it to 
ker, not I gave it to 'er. 

11. Be careful not to insert a/ or ck sound in 
such expressions as did you, don't you, etc. ; did 
you, not did/'t'if ; Aon' t you, not don't ehenf. 

12. Be careful not to pronounce the sound of 
K like 00 ; duty, nut dooty ; knt~w(u), not knoo ; 
de%v{U), not dool'- 

' The sound of m is often taught in an incorrect manner; ortho- 
epists consider this sound as dipthongal, made up of the two 
aouads of i and n>, marked thus, foo. The e sound ia regaided 
as a glide ; i. i., the voice does not dwell upon it but glides over 
it 10 the CO sound. The fault often made ii in causing the pupil 
to dwell loo long upon this initial sound, which produces a 
■tilled effect. I have found the simplest and most satisfactory 
method of teacbing this sound to be, to write upon the l)oard the 
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13. Be careful to pronounce the final conso- 
nant of a word, particularly when the next word 
begins with a consonant; and now, not an' now; 
get down, not ge do^un. 

14. Do not pronounce short o (6) like aw; 
ddg, not dawg ; lUng, not lawng. 

15. Do not give the r sound after a final w, 
when it is followed by a vowel ; draw on, not 
draw t'on ; saw a, not saw r'a. 

Other rules may be added frora time to time, 
but thorough drill on those given will not fail to 
bring about a marked improvement in articulation 
in our schools. 

After a rule has been learned, illustrations 
should follow ; pupils may be sent to the black- 
board to write lists of words which come under 
the rule ; they should also be encouraged to pick 
out words which furnish illustrations of the rule 
or rules for the day, from their reading lesson. 
The methods are various by which the exercise 



word you and Ihcn to place before it the needed consonant 
»ound, as you, d-ycu, {Jem) ; you, H-yeU, [iH^'w). The pupils 
should first he called upon to pronounce the word^ivw alone, then 
should unite with it the consonant sound which precedes. It is 
conceded that nothing marks the cutlivated person so plainly as 
B correct ptonunciatton, or articulation, of this sound. 
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may be made interesting and profitable. When a 
sufficient number of rules has been learned to 
form a "working capital," the exercise which I 
have named "Articulation Practice" should follow 
and be made frequent use of. This consists in 
calling out pupils one by one before the class 
and allowing each to read until a mistake in artic- 
ulation is made, the mistake being detected by 
the class, and in order to make it perfectly fair 
there should be at least four hands raised for the 
same mistake ; i. e., the teacher's part is simply to 
watch for uplifted hands ; when she sees four 
hands raised at the same time, she stops the pupil 
who is reading and asks some one of the pupils 
whose hands are raised what mistake he has 
noticed. If three others have detected the same 
error, the pupil reading is requested to take his 
seat and another is called out. It is much better 
to allow the class to do the criticising, as it 
serves to make them keen ; the teacher may occa- 
sionally point out errors which have been over- 
looked, but these should not be allowed to count 
against the pupil. This exercise, followed up, 
helps greatly in making clear, distinct, careful 
readers. The fault to be guarded against in 
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using the exercise is too great stiffness or pre- 
cision. TTie pupils should not be allowed to read 
too slowly or t- "chop up" the sentence. Teach- 
ers need not be discouraged if, at first, pupils find 
they can read scarcely a line without mistakes. 
Practice does wonders here, as elsewhere. I have 
had classes in whi^h, at the first trial the best 
readers could get through only a few lines without 
criticism, but after a little practice many of the 
pupils were able to read a page or two without 
being criticised for a single error. For exampte, 
recently in a class of about forty girls, averaging, 
perhaps, thirteen years of age, one pupil read 
forty-two lines without one mistake, her combina- 
tions of ed, ess, it. er. etc., being absolutely cor- 
rect, and the reading having aiso the added merit 
of expression. It adds to the interest if a record 
is kept by a member of the class, of the names of 
the two or three pupils who succeed each time in 
reading the greatest number of lines correctly. 
The exercise is equally available for young pupils 
or for those more advanced ; the latter will natu- 
rally be more keen in criticising and will have a 
larger number of rules to work with. 1 should 
add that a repetition of a word or syllable is con- 
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sidered a mistake, and if at any time ten hands 
are raised at the same moment fr'm inability to 
hear well, this is also rated as an error, and 
another pupil is called to the front. 

It may be found that some pupils have diffi- 
culty in articulating well in consequence of a stiff- 
ness of the jaw, lips or tongue. In such cases 
a few exercises like the following for the purpose 
of rendering these organs more elastic will be 
found useful ; in fact, they should be employed 
from time to time with the class as a whole. 



Exercise I. 
Place the lips closely together and say ip, then 
place the tip of the tongue just back of the upper 
front teeth and say it. Now follow this by rais- 
ing the back part of the tongue and saying ik. 
This exercise calls into active play the lips and 
tongue. Pupils should be drilled until they can 
give the sounds rapidly and yet with perfect clear- 
ness. To vary the exercise, change the order in 
which the sounds are given, as ip — i(—ik; ik — it— 
ip; it-ik-ip, etc. ; also, preface the sounds with 
the different consonants as hip-bit-bik. 
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Exercise 1 1. 

This exercise is directed to overcoming that 
stiffness of the jaw which causes a mumbling 
indistinctness. Stretch the mouth laterally and 
say /, then open it very widely and say ah^ now 
pout the lips and say oh. The exercise may be 
varied, as in Exercise I, by changing the order of 
the sounds and also by the use of consonants. 



Exercise III. 
MOULDING. 

Let the pupil read to the class without voice ; 
i, e,y simply by motion of the lips. Care should 
be taken in this exercise to avoid either vocaliza- 
tion or the slightest whisper, and the movement 
of the lips, tongue and jaw, while marked, should 
not be excessive. 

With advanced pupils a phonetic chart should 
be used, which will teach them the exact position 
of the vocal organs for each element of speech. 
I once had as a pupil a boy of about sixteen whose 
articulation was extremely faulty. One of his 
prominent faults was the substitution of v for 
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th. He would say ven I went, for then I went, 
etc. This fault alone made his talk- sound "baby- 
ish" and was mortifying to his friends. The 
first time he read to me I stopped him on 
hearing this error and said to him, "Place your 
tongue between your teeth. He did so. "Now," 
I continued, "breathe out." He did this. "Do 
that same thing again," I said, "and add en'' 
He did as he was requested and to his surprise 
found himself pronouncing the word then as per- 
fectly as any boy in the class. The trouble was, 
his friends or teachers had never taught him the 
difference in the position of the tongue for v and 
th. He had been trained simply by ear, a method 
which had proved entirely inadequate. In using 
the accompanying chart, care should be taken to 
cause the pupils to distinguish between the name 
and the sound of a letter ; they should be asked 
such questions as, " Why is there no c in the chart, 
no Xy etc } " When the different positions are well 
fixed in the mind, analysis of words should be 
taken up briefly to show the practical use of the 
knowledge gained. 
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CHART. 



VOWELS. 



LONG 


SHORT 


DIPHTHONGS^ 


e 


as 


in 


beet 


• 

1 


as 


in 


it 


i(aC) 


as 


in 


die 


a 


*i 


<( 


bay 


e 


« 


tt 


set 


oi (6«) 


(( 


(( 


coil 


ai 

a 


tt 




fair 
far 


a 
a 


« 


" mat 
" comma 


ou (a«>) 


(( 


tt 


out 


u 


it 


u 


fur 


u 


tt 


tt 


cup 


u (Sod) 


u 


tt 


you 


a 


u 


u 


caw 


o 


tt 


tt 


top 










o 


(( 


<( 


so 


oo 


tt 


tt 


cook 










oo 


(( 


tt 


coo 



















CONSONANTS. 



Breath 


Voice 


Nasal 


Place in mouth 


p as 


in pet 


b 


as 


in bet 


m 


as in met 


Lips 


wh " 


" when 


w 


(( 


" war 






tt 


£ " 


" fat 


V 


tt 


" vat 






" and teeth 


th " 


" thick 


th 


tt 


" this 






Tongue " " 


t 


" tear 


d 


tt 


" dear 


n 


" " near 


Tip of tongue 


ch " 


" chair 


• 

1 


tt 


" jay 






tt tt tt 






1 


tt 


" lad 






tt tt u 






r 


tt 


" red 






ft tt tt 


s " 


" sea 


z 


tt 


" buzz 






tt tt tt 


sh " 


" she 


zh 


t( 


" azure 






tt tt tt 






y 


tt 


** yes 






Whole tongue 


k " 


" kind 


g 


tt 


" get 


n« 


" " ring 


Back of " 


h2 tt 


" he 















^A diphthong is a union of two vowels in one sound. The 
vowel in the larger type is prolonged, the vowel in the smaller 
type is made very short ; thus in i (ae) prolong the a and dwell 
slightly upon the e. The positions represented by the vowels in 
the smaller type are called glides^ because the position is scarcely 
taken before the sound is finished. 

^ h takes the position in the mouth Of the vowel which follows it. 
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ANALYSIS OF WORDS. 

A few words are here analyzed as a suggestion 
to teachers making use of the Chart. 

Pigeon (/br i^yv ^ ;^n)i; Content (k^^^ d n^ /br ^ 

«n /-br) ; lake (/^ d ^br) ; through (/^br ^ ^) ; 

finance (/br j^ n^ d n^ jbr). When the pupil has 
written upon the board in the manner indicated, 
the words which are to be analyzed, he should 
next be requested to articulate each sound sepa- 
rately, and should then unite the sounds, forming 
the word as a whole. 

ibr — breath; v — voice; n — nasaL 
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CHAPTER VII. 

QUALITY OF VOICE. 

'T^HIS may be defined as the kind of voice 
-■- used in the delivery of any passage : it 
should be in harmony with the thought and feel- 
ing to be expressed. Thus, the selection to be 
read may be of a bright, joyous nature ; the quality 
of voice used should then also be bright and pure. 
Again, gravity, solemnity or awe may be the con- 
trolling emotion ; in this case the tone should be 
larger, grander and richer. 

Although there are naturally as many different 
qualities of voice as there are shades of feeling, 
for purposes of drill we make four general divi- 
sions: the pure tone, the whisper, the aspirate 
and the orotund. 

These different qualities must be taught chiefly 
z'; by imitation, the teacher giving the required tone 

and calling upon the class to reproduce it. 
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The pure quality, sometimes called the bri^.ht, 
pleasant quality, is used in ordinary narrative and 
conversational reading. The acquirement of this 
tone is a valuable aid in introducing vivacity 
and animation into the reading, and the import- 
ance of frequent practice in it cannot be over- 
estimated. It should be the habitual tone used in 
the school-room, not alone in the reading exercise 
proper but in all oral work. The use of bright 
inflections will be a help in teaching this tone to 
a class, and often the teacher wil! find some pupil 
who has naturally a bright, pure quality of voice. 
It would be well to call the attention of the class 
to this pupil's voice. Imitation is a natural pro- 
pensity, and children especially, are natural imita- 
tors ; hence the importance of a good example as 
a means of improvement. 

The following incident well illustrates this 
point. A graduate of one of our normal schools 
applied to the committee of a certain town for a 
school. Her credentials were good and she had 
a fair prospect of being elected to a position. 
She was, however, rejected, and the reason given 
was, that the committee were not willing for the 
children to have constantly before them the exam- 
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pie of BO harsh and unrefined a quality of voice. 
The verdict seemed severe, but was it not a just 
one? With attention bestowed as unremittingly 
in this direction as in others, the voice might have 
been improved, and the young lady simply paid 
the penalty of hor neglect. 

The whisper is rarely used in actual delivery — 
the aspirate taking its place — -but practice of it 
helps to strengthen the voice and aids the pupil i 
acquiring a sustained breath power. In using the 
whisper, care should be taken to keep it out of 
the throat. Frequent brcalhs should be taken 
from the lower part of the lungs and the whisper 
should be made at the front of the mouth. Prac- 
tise the whisper with vowel sounds and then with 
short extracts of prose or verse. Keep the lungs 
well filled with air and do not work more than 
two or three minutes at a time. Well directed, 
the exercise is health-giving. 

The aspirate quality is used to express caution, 
secrecy, fear or terror. It is a mixture of breath 
and tone. The fault in producing this quality is, 
that it is apt to be either simply vocalization with 
no intermixture of breath, or a whisper with no 
vocalization. Request the pupils to place one 
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hand on the chest, and then, making use of the 
vowol sounds, teach them to send the voice 
distance while feeling the vibration at the 
chest, A further aid in acquiring this somewhat 
difficult quality would be to call upon the imagina- 
ion of the pupil. 

Select some extract in which the emotion of 
:error or the idea of secrecy is strongly embodied 
and ask the pupil to g;ive it as he naturally would 
he under the influence of this thought or 
emotion. The physical quaUty may often be thus 
obtained by the aid of the mental picture. The 
aspirate quality should not be practised too long 
at a time. 

The orotund quality is used in all selections 
which call for a sustained, powerful, full tone of 
voice. As the name indicates, it is to be made 
with a "round mouth " ; that is, the mouth should 
be well extended and in a vertical rather than a 
lateral direction (the latter is a common fault 
and causes a Jlat tone). The tone should be 
given on rather a low pitch and with the idea of 
sending it to a distance. 

All the foregoing qualities should be practised 
with vowel sounds, and with such combinations 
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as hoy kdy Id J Id, etc., before the following exer- 
cises are studied : 

PURE QUALITY. 

I It is sfimmer ! it is summer ! how beautiful 
it looks ! 

There is sunshine on the old gray hflls, and 
sunshine on the br6oks ; 

A singing-bird on every bofigh; soft p^- 
f umes on the air ; 

A happy smfle on each young lip, and glad- 
ness Everywhere. 



Ring but merrily, 

Lofidly, cheerily, 

Blithe old bells from the steeple-tower. 

Clouds there are n6ne in the fair summer 

sky; 
Sunshine flings b^nison down from on high. 
Children sing loud, as the train moves along, 
" Hippy the bride that the sin shines on.' 



>> 



Bobolink ! that in the meadow. 
Or beneath the orchard's shadow, 
Keepest up a constant rdttle 
Joyous as my children's prAttle, 
W^come to the n6rth again ! 
Welcome to mine ear thy strain ! 
Welcome to mine eyes the sight 
Of thy biiff , thy black and white I 
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4 How beautiful is the riin ! 
After the dust and heat. 

In the broad and fiery street, 
In the narrow lane, 
How beautiful is the rain ! 
How it clatters along the roofs. 
Like the tramp of h6ofs ! 
How it gushes and struggles out 
From the throat of the overflowing spiut ! 
* * * ' * « m 

In the country, on every side. 

Where far and wide, 

Like a le6pard's tawny and spotted hide. 

Stretches the plain. 

To the dry grass and the drier grain. 

How welcome is the rain ! 

5 From the work-shop of the Golden Key there 
issued forth a tinkling sound, so merry and good- 
humored that it suggested the idea of some one 
w6rking blithely, and made quite pleasant misic. 
Tfnk, tfnk, tfnk — clear as a silver b^ll, and audi- 
ble at every petuse of the street's hirsher noises, 
as though it said, " I don't care ; nothing puts me 
out ; I am resolved to be hetppy." 

6 Bonny sweet metrjoram was in flower, 

The pinks had come with their spices 
sweet ; 
Through the village sounded the Sabbath 
b^ll. 
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And the reverent people flocked down the 
street. 
Little Elizabeth, prim and pale, 

A decorous little Puritan maid, 
Walked soberly up the meeting-house hill 

With a look on her face as if she priyed. 



ASPIRATE. 

1 Then he climbed to the tower of the chirch, 

Up the wooden stairs with stealthy tread. 
To the byfry-chamber overhead. 
And startled the pigeons from their perch 
On the sombre rafters, that round him 

made 
Masses and moving shapes of shade. 

2 Ah! gentlemen, that was a dreadful mis- 
tike ! Such a secret can be safe n6where. The 
whole creation of G6d has neither nook nor c6r- 
ner where the guilty can bestow it and say it is — 
sife! 

3 But that I am forbid 

To tell the secrets of my prison-house, 
I could a tale unfold whose lightest w6rd 
Would harrow up thy soul and freeze thy 
young blood. 

4 What made Mabel's cheek so pile ? 
What made Mabel's lips so white ? 
Did she see the helpless sAil 
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That tossing here and there, 
Like a feather in the air, 
Went d6wn and out of sfght ? 

5 " O, Father ! I see a gleaming light, 

O, Scty, what may it be?'* 
But the father answered never a w6rd, 

A frozen c6rpse was he. 
Lashed to the h61m, all stiff and stark. 

With his face turned to the skfes. 
The lantern gleamed through the gleaming 
snow 

On his fixed and glassy 6yes. 

6 Peice ! within his chamber 

L6w the mighty lies ; 
With a cloud of dreams on his noble brow, 
And a wandering in his eye. 

Shut the proud, bright sunshine 

From the fading sight ! 
There needs no ray by the bed of d^ath 

Save the holy tiper's light. 

Sing, for him, the victor. 

Sing — but 16w, sing 16w ! 
A soft, sad miserere chant 

For a soul about to go ! 

7 A16ne, through gloomy forest shades 

A s61dier went by night ; 
No m6onbeam pierced the dusky glades 
No stir shed guiding light. 
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OROTUND. 

1 Now, by your children's cradles — now by 

your fathers* graves, 
Be m^n to-day, Quirites, or be forever slAves ! 

2 In lofty sounds that reached 

Their utmost rinks, called Hector to his 
host: 
"Now prfess them! Now, ye Trojans, steed- 
renowned. 

Rush 6n! break through the Grecian ram- 
part! hurl 

At once devouring flimes into the fleet ! ** 

3 Up with our banner bright, 
Sprinkled with starry light, 

Spread its fair emblems from mountain to 
sh6re ; 
While through the sounding sky, 
L6ud rings the nation's cry — 

Cnion and Liberty! — 6ne evermore! 

4 Still, still, whene'er the battle-word 
Is Liberty — when men do stand 
For justice and their native lAnd, 
Then Heaven bl^ss the Sw6rd ! 

5 The bell of Ghent responded o'er lagoon and 

dike of sand, 
I am R61and ! I am R61and ! there is victory 
in the land I 
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6 Toll, Roland, toll ! 

Not only in old St. Bdvon's tower ; 

Not only at the midnight hour, 

Not now from Scheldt to Zuyder Z6e, 

But Everywhere from sea to sEa ! 

Wherever Freedom's foe awaits, 

Within the wdlls or at the gktes ! 

Toll, R5land, toll ! 

To 4rms ! to krms ! Ring 6ut the call. 

Till answers every hero's breast 

From North to South, from East » to WEst, 

In c6ttage, mdrt, or lordly hill ! 

7 Lord of the Winds ! I feel thee nigh, 

I know thy breath in the burning sky ! 
. And I wait with a thrill in every vEin, 
For the coming of the hurricane ! 
He is c6me ! he is c6me ! do ye not behold 
His ample robes on the wind unrolled ? 
Giant of air ! we bid thee hkil ! 
How his gray skirts toss in the whirling 

gale; 
How his huge and writhing arms are bent 
To clasp the zone of the firmament. 
And fold at length, in his dark embrace. 
From mountain to mountain the visible 

space. 

8 The war, then, must go 6n. We must fight 
it thr6ugh. And since the war must go 6n, why 
put off longer the Declaration of Independence ? 
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CHAPTER VIII. 
EMPHASIS. 

/^NE of the most valuable exercises in reading 
^^ is that of picking out the important words 
of a sentence or selection. It is wonderful how 
soon a class which has systematic drill on this 
topic improves in giving meaning to what is read, 
in going back of the words to what the words 
stand for, the thought. 

As an experiment, I took a boy of twelve who 
had always attended the public schools, a boy of 
rather more than average ability, and asked him 
to read a piece of ordinary prose. He read list- 
lessly and without much expression through half 
the extract, when I stopped him, and taking the 
first paragraph, began to pick out with him the 
important words. He brightened up instantly 
and we went on in this way through several para- 
graphs, the boy constantly becoming more inter- 
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csted until he finally exclaimed, "Well, I never 
studied reading in this way before," and added, 
"You ought to hear some of the boys at our 
school read ; they don't put any meaning at all 
into it." The simple fact was, the boy had been 
made to see that the author meant something 
when he put words on paper ; when he got hold 
of that idea he entered, to an extent, into the 
delight of the author himself. The exc-rcist's in 
emphasis may be varied, and should be adapted to 
the age and average ability of the class, but they 
.should be used in the youngest as well as oldest 
classes ; in fact, as soon as children begin to read 
at all they should be taught to consider words 
simply as symbols, and should be encouraged to 
look for the thought. 

On the other hand, nothing so inspires an ad- 
vanced class as the feeling that they are getting 
a peep into the workshop of the author's brain 
and trying to decide how he himself would prob- 
ably deliver his own thought. Mr. John Tetlow, 
Head Master of the Girls' High and Latin Schools 
of Boston, in talking to his pupils on the subject 
of reading, once said, "I consider the balancing 
of one word with another, to decide which most 
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clearly brings out the thought and should there- 
fore be the emphatic word, to be one of the most 
valuable mental exercises/' 

Let us now take some practical work in empha- 
sis. We will begin with sentences for younger 
pupils. The following sentence is written upon 
the board : 

"I saw a dog in the street." 

The teacher says, "Charley, please read this 
sentence." 

Charley reads the sentence without expression 
as so many words. 

Teacher, " What was it you saw, Charley } ** 

Teacher, "Well, now read the sentence again 
and tell us what you saw We weren't there, you 
know." 

Charley reads again, "I saw a dog in the 
street." 

Teacher, " And now, class, suppose Tommy had 
been in the street with Charley and they were 
telling us afterward what they had seen. Tommy 
had just said, "I saw a horse in the street and 
then Charley spoke; how would he have said it 
then, Harry ? " 
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He would have said, **/ saw a do£^ in the 
street." 

Teacher, "Yes, and now suppose Charley him- 
self had said to us just before this, 'I saw a cal in 
a window y and then went on to say, *and I saw 
a dog in the street'" — the teacher reads this last 
clause without emphasis — " how would he say it 
now, Joe.^" 

Joe, "He would say, ' I saw a cat in a window y 
and I saw a dog in the street' " 

Teacher, "Yes, he didn't see the dog in the 
window, but, in the — what, class } " 

"In the streets 

Different members of the class should here be 
called upon to read these sentences in the ways 
which bring out the various meanings; they 
should then be encouraged to give the teacher a 
sentence themselves which may be written upon 
the board and studied in like manner with special 
reference to the emphasis ; these sentences should 
be taken from their reading lessons when practi- 
cable, and may be followed by short extracts 
of prose and poetry, which may sometimes be 
selected by the teacher, sometimes brought into 
the class by the children themselves. Contrasts 
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of meaning should be used frequently as more 
easily grasped by the childish mind. As — 

" When you give me an apple y I will give you 
an orange r 

The teacher will easily add other sentences to 
those given ; it must be borne in mind that the 
main thing is to encourage the children to think. 

When this is done, there will be much less 
monotony and listlessness in the manner of read- 
ing, and the work done in this particular depart- 
ment will, I know from experience, tell in other 
departments. Teachers sometimes say to me, 
"But we haven't time to go into it in this detailed 
way," and I always reply, "You overrate the 
amount of time necessary to be taken; five or 
ten minutes at the beginning of the lesson two 
or three times a week, used in this way would 
accomplish much, and if the exercise were con- 
ducted in a spirited manner, would rouse the 
pupils so that the whole lesson would have a snap 
to it which it would otherwise lack. The usual 
practice of reading around the class in rotation 
with little or no criticism, in many cases simply 
confirms bad habits, and while a certain amount of 
this rotation reading is necessary in order to teach 
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familiarity with words and fluency, it should be 
offset by careful drill work at stated intervals, 
with the object of aiding the pupils to break up 
monotony and acquire expression and variety. 

Mr. S. S. Taylor, Sup't of Schools in St. Paul, 
Minn., says, "I have sometimes thought less read- 
ing in some classes would be wise, unless more 
attention is given by the teachers to the style of 
reading.'* 

We will now take a lesson in emphasis for 
older pupils. The following extract having been 
written upon the board, the pupils are requested 
to look it over carefully and be ready to point 
out the important words : 

" One of the illusions is, that the present hour is 
not the critical, decisive hour. Write it on your 
hearts that every day is the best day in the year." 

Teacher, "Who will give me the meaning of 
the word 'illusions' V 

No hand is raised. Teacher, " I will put it into 
a new sentence — It is an illusion that a lesson 
can be learned without study." 

Miss C, " I think it means * mistake 'J 

Miss B, *' A false idea." 

Miss A, "A vain thought." 



> >» 
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Teacher, " Yes, you have all caught the mean- 
ing — perhaps *a mistaken fancy* is a good defini- 
tion. Now, who will put the word 'decisive* 
into a new sentence that I may be sure you 
understand its meaning ? ** 

Miss S, "The battle of Gettysburg was a deci- 
sive one." 

Miss N, " It was a decisive moment." 

Teacher, " And now for the meaning ? " 

Miss H, "Important." 

Miss A, " I think it means just about the same 
as critical.'* 

Teacher, " Yes, you are right ; have you any 
questions to ask before some one is sent to the 
board to mark the important words ? ** 

Miss A, " I should like to know whether some- 
thing has been said previously about illusions ? ** 

Teacher, "Ah! I see why you ask that ques- 
tion; suppose I say 'yes,* what will then be your 
first emphatic word ? ** 

Miss A, "One.** 

Teacher, '-Yes, but you may consider the 
extract by itself, as having no connection with 
anything which has gone before; what will now 
be your first emphatic word ? '* 
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Miss A, "Illusions/' 

Teacher, " Right, and why ? " 

Miss A, "Because that is what we are going 
to talk about, the subject we are introducing/' 

Teacher, "Miss H, you may go to the board 
and underline the words which you consider most 
important. Class, why do I emphasize the word 
* most ' ? " 

"Because we are apt to emphasize too much." 

Teacher, "And what bad effect does that 
have ? " 

"It gives a jerky effect to the reading, and 
takes away from its strength." 

Miss H emphasizes the extract as follows : 

" One of the illusions is, that the present hour is 
not the critical^ decisive hour. Write it on your 
hearts that every day is the best day in the j^^ar." 

Teacher, "Class, notice the words emphasized 
and criticise if you wish." 

Miss R, " I don't see why ' hour ' shouldn't be 
emphasized — *the present hour\'' 

Several hands are raised to reply to this 
criticism. 

Miss L, "I think *hour' here simply stands 
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for time, and the thought is that nowy the present 
time, is the best time." 

Teacher, " Good ! And Miss J, what have you 
to say?" 

Miss J, "I think Miss R's answer is a good 
one, but there is another reason, too, it seems to 
me: we know 'critical' and 'decisive' are import- 
ant, and if they are emphasized, 'present' must 
be, also." 

Teacher, "Why, Miss J.?" 

"Because 'present' has the same relation to 
the first 'hour* which 'critical' and 'decisive' 
have to the second, and so, if one is taken the 
other must be." 

Teacher, "Yes, Miss J. I catch your idea; it 
is not time as time which is important, but the 
kind of time, the present time, the critical time, 
etc. Miss D, you have a criticism to offer, I 
think." 

Miss D, " I should emphasize ' hearts ' rather 
than 'write*.' 

Teacher, " Miss H, why did you mark ' write ' } 

Miss H, " I think my idea was that we should 
put it on our heart in such a way that it should 
not be erased easily." 



I )i 



» 5 »> 
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Teacher, "Well, Miss D, what is your reason 
for preferring the word * hearts* ?" 

Miss D, "Why, it seems to me that the heart 
is the best place to put it, that it would stay there 
and be remembered.'* 

Teacher, " You both have very nearly the same 
thought. One wants it put in such a way that it 
cannot be erased easily, and the other wishes it 
put in such a place that it will not be lost sight 
of, considering the heart as the most sacred place. 
We will let the class decide the question. I 
think each position has been well defended, and 
you must remember that emphasis is not always 
an arbitrary thing, that is, one person cannot 
decide it for all, since, in many cases, it depends 
upon the different ways in which the thought is 
grasped.*' The teacher puts the question to 
vote; a majority decide in favor of the word 
"hearts.** 

Teacher, " Have you anything further to say } ** 

Miss A, " I think it is not necessary to empha- 
size the word * day * ; ' every day is the best day ' 
— *day* means time again just as 'hour* did; I 
think the chief words in that last sentence are 
* every' and *best' and *year.' 
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Teacher, " I think you are right. Miss H. may 
now make corrections." 

When the corrections are made the extract is 
found to be emphasized as follows : 

" One of the illusions is, that the present hour 
is not the critical^ decisive hour. Write it on 
your hearts that every day is the best day in the 
year'' 

One of the pupils is now called upon to read 
the selection. It will be found at the end of such 
an exercise as the foregoing that more close 
thinking has been done on the part of the pupils 
than in half a dozen ordinary reading lessons, and 
occasional practise of a similar nature will do 
much to rouse their perceptive faculties. The 
extracts given below will be found to be adapted 
to work in emphasis. 



FOR YOUNGER PUPILS. 

I Some men will learn more in a journey of 
ten miles than others in a trip round the world} 

1 In the expression " round the world " it will be seen that the 
three words are necessarily united ; in such a case, the last word 
of the phrase receives the emphasis. 
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2 Harry is a trustworthy boy; he always tells 
me a story exactly as it happened, 

3 H^prayeth best who loveth best 
^// things, both ^r^^/ and small^ 
For the dear G^^?^ who loveth 2^, 
He made and loveth all. 



4 A boy can never be a true gentleman in ^^;i- 
ner until he is a true gentleman at heart, 

5 For every evil under the sun. 
There's a remedy or there's none\ 
If there /^ one try zndjind it, 

If there isnt never mind it. 



6 'Tis education forms the common mind ; 
Just, as the twig is ^^«/ the tree's inclined. 

7 If Wisdom's ways you'd wisely seek, 

i^zW things observe with care ; 
Of whom you speak, to whom you speak, 
And how and when and where. 



8 That best portion of a good man's life, 
His little nameless^ unremembered acts 
Of kindness and of love. 



9 /// habits gather by unseen degrees. 

As brooks make rivers^ rivers run to seas. 
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10 Speak clearly, if you speak at all; 
Carve every word before you let it falL 

1 1 The mountain and the squirrel 
Had a quarrel ; 

And the former called the latter " Little 

Prig." 
Bun replied, " You are doubtless very big ; 
But all sorts of things and weather 
Must be taken in together 
To make up 2iyear 
And a sphere, 

And I think it no disgrace^ 
To occupy my place, 
If I'm not so large as you, 
You are not so small as /, 
And not half so spry, 
I'll not deny you make 
A very pretty squirrel track ; 
Talents differ ; all is well and wisely put ; 
If / cannot CRTvy forests on my back, 
Neither c^n you crack a nut. 



FOR OLDER PUPILS. 

1 When a man has not a good reason for doing 
a thing, he has one good reason for letting it alone. 

2 The truest test of civilization is not the 
census or the size of cities, nor the crops. No^ 
but the kind of men the country turns out. 
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3 The truer we become^ the more unerringly 
we know the ring of truth. 

4 The difference between men consists, in 
great measure^ in the intelligence of their observa- 
tion. The Russian proverb says of the non- 
observant man, "He goes through \\\^ forest and 
sees no fire-woodr 

5 When a man does a noble act, date him from 
that. Forget his faults. Let his noble act be 
the standpoint from which you regard him. There 
is much that is good in the worst of men. 

6 I dare do all that may become a man ; 
Who dares do more is none. 

7 True worth is in being, not seeming — 

In doing each day that goes by 
Some little good — not in dreaming 
Of great things to do by and by ; 

For whatever men say in their blindness 
And spite of the fancies of youth, 

There is nothing so kingly as kindness 
And nothing so royal as truth. 

[Coriolanus, Enraged by the Accusation of the Tribunes.] 

8 Call me their traitor \ Thou injurious Tri- 

bune ! 
Within thine eyes sat twenty thousand 
deaths, 



94 HELPS IN TEACHING READING. 

In thine hands clutched as many millions^ 
In thy lying tongue both numbers I should 

say 
Thou LiEST unto thee, with a voice z&free 
As I do pray the Gods. 

9 Truth forever on the scaffold^ 

Wrong forever on the throne ; 
Yet that scaffold sways the future^ 

And behind the dim unknown, 
Standeth God within the shadow. 
Keeping watch above his own. 
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CHAPTER IX. 
FORCE, 

T70RCE may be defined as the amount of voice 
^ necessary for the delivery of a selection and 
should vary in degree according to the intensity 
of feeling or emotion to be expressed. 

The gentlest tone should be elastic and full of 
life, while in loud force there should be no strain- 
ing of the vocal organs. 

It is a valuable practice to train the pupik to 
send their gentlest tones to a distance ; /. ^., let 
them while using gentle force still recognize the 
fact that they are to fill a large room with their 
voice. 

To attain this end, let some one of the class be 
asked to go to the back of the room ; the pupil 
reading, with his voice still kept at gentle force, 
is then required to make this critic understand 
what is read, the latter having no book. 
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And out again I curve and flow 
To join the brimming river; 

For men may c6me, and men may g&. 
But t go on forever. 



5 Father, giiide mc ! Day declines ; 
Hollow winds arc in the pines : 
Darkly waves each giant bough 
O'er the sky's last crimson glow ; 
Hished is now the convent's bell, 
Which erewhile, w'th breezy swell, 
From the purple mountains bore 
Greeting to the sunset shore ; 
Now the sailor's vesper-hymn 

Dies away. 
Father, in the forest dim 
Be my stay ! 

6 Was it the chime of a tiny b^U 

That came so sweet to my dreaming ear. 
Like the silvery tones of a fdiry's shell, 
That the winds on the b^ach, so 
Mellow and clear ? 



Hirk ! the notes on my ear that play 
Are set to w6rds ; as they float, they say, 
*' Passing away, passing away ! 



ft 



7 Hcirk ! the vesper call to prayer, 
As slow the orb of daylight sets, 
Is rising sweetly on the air 

From Syria's thousand minarets. 
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8 The cdlm, that cometh after all, 
Looked sweetly down at close of day, 
Where friend and f6e commingled lay 
Like leaves of forest as they fall. 

* * * * * 

You might have heard the crickets trill. 
Or night-birds calling from the hill, 
The place was so profoundly still. 

9 " Coo ! Coo ! Coo I " says Arn6 calling the 

d6ves at Mendon : 
A s6und, a m6tion, a flash of wings ; 
They are g6ne, like a dream of heavenly 

things ; 
The doves have fl6wn, and the porch is still, 
And the shadows gather on vale and hill. 
Then sinks the sun, and the tremulous 

breeze 
Stirs in the tremulous maple-trees ; 
While love and peace, as the night comes 

down. 
Brood over quiet Mendon. 



MODERATE FORCE. 

I The illustrious Spinola upon hearing of the 
death of a friend, inquired of what discclse he 
died. 

**Of having nothing to d6," said the person 
who mentioned it. 

"Enough,'* said Spinola, **to kill a gtecral." 
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2 Smdll service is true service while it lasts ; 

Of friends, however humble, spurn not 
6ne ; 
The daisy, by the shddow that it casts, 

Protects the lingering d^w-drop from the 
sun. 



3 Heaven is not gained in a single bound ; 

But we build the ladder by which we rise 
From the lowly earth to the vaulted skies, 
And we mount to its summit round by round. 

4 When a Persian soldier was reviling Alexan- 
der the Great, his officer reprimanded him by 
saying, ** Sir, you were paid to fight against Alex- 
ander, not to rail at him." 



5 A commonplace life, we say, and we sigh ; 

But why should we sigh as we say ? 

The commonplace siin in the commonplace 
sky 

Makes up the commonplace dky. 

The moon and the stirs are commonplace 
things. 

And the flower that bl6oms and the bird that 
sings ; 

But dark were the world and sad our lot 

If the flowers fdiled and the sun shone n6t ; 

And God, who studies each separate soul. 

Out of commonplace lives makes His beau- 
tiful whole. 
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LOUD FORCE. 

1 "Now, lads," the sheriff shouted, "you are 

strong like Norway's r6ck, 
A hundred cr6wns I give to him who breaks 
the lumber-lock." 

2 " Who dires ? *' this was the patriot's cry, 

As striding from the desk he came, 
" Come out with m6 in Freedom's name. 
For her to Ifve, for her to die?" 
A hundred hands flung up reply, 
A hundred voices answered — "I." 

3 A v6ice came down the wild wind, 
" H6 ! ship ah6y ! " its cry. 

"Our stout Three Bells of Glasgow 
Shall lay till daylight by ! " 

4 " Hurrah ! hurrah for Sheridan, 

Hurrah ! hurrah for horse and min ! 
Here is the steed that saved the diy, 
By carrying Sheridan into the fight, 
From Winchester twenty miles aw^y." 

5 "General, come lekd us!" loud the cry, 

From a brave band was ringing, 
" Lead us, and we will st6p, or die — 
That battery's awful singing." 

6 Right graciously he smiled on us, as rolled 

from wing to wing, 
Down all our line, in deafening shout, " God 
save our 16rd, the King." 
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7 Hurrah ! the life-boat dashes 6n, 
Though darkly the reef may frown ; 
The rock is there — the ship is gone 
Full twenty fathoms d6wn ; 

But, cheered by hope, the seamen cope 

With the billows single-handed : 

They are all in the b6at ! — hurrih! they're 

afl6at ! 
And now they are safely linded, 
By the life-boat ! 

8 The Turk aw6ke ; 

♦ ♦ « "« « « 

He woke to hear his sentries shriek, 
" To ^rms ! — they c6me ! — The GrfeeTc ! The 

Gr^ek!" 

9 Send forth the glad, exulting cry. 
From every hill, by every s6a, 

In shouts proclaim the great decree, 
"All chains are burst, all men are frte," 
Hurrah ! hurrah ! hurrah I 

10 It is d6ne! 

Clang of b611 and roar of gin ! 
Send the tidings up and d6wn. 
How the belfries rock and riel! 
How the great guns, peal on peal, 
Fling the joy from town to town ! 
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CHAPTER X. 
PITCH OR MODULATION. 

T^HE general pitch of voice is determined by 
■*• the emotion to be expressed. Thus, a 
selection of which the chief emotion is one of joy 
and animation would require a high pitch, while 
in the expression of awe and solemnity the voice 
would naturally sink to a lower pitch. 

Pupils should receive frequent drill upon this 
subject of pitch, as nothing tends so surely to pro- 
duce monotony as the use of the voice on one 
unvarying tone. 

High pitch is used in portraying emotions 
expressive of joy, excitement, pity and tenderness. 

Middle pitch is required in ordinary descrip- 
tive and narrative reading. 

Low pitch is used to express awe, solemnity 
and reverence. 
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HIGH PITCH. 

» 

1 And lo ! as he looks, on the belfry's height 
A glfmmer, and then a gleclm of light ! 

He springs to the saddle, the bridle he 
turns, 
But lingers and gazes, till full on his sight 
A second lamp in the belfry burns. 

2 And what is so rire as a day in June ? 
Then if ever come perfect days ; 

« « « « « « 

Joy c6mes, grief g6es, we know not how ; 

Everything is h^ppy now. 

Everything is upward striving ; 

'Tis as easy now for the heart to be true 

As for grass to be grfeen or skies to be bliie, 

'Tis the natural way of living ; 

3 Now we're off like the winds to the plains 

whence they came. 
And the rapture of motion is thrilling my 

frame ! 
On ! 6n ! speeds my courser, scarce printing 

the s6d. 
Scarce crushing the diisy to mark where he 

trod! 
C)n ! 6n ! like a d^er when the hound's early 

bay 
Awakes the wild Echoes ; away and aw^y ! 
Still faster, still faster he leaps at my cheer, 
Till the rush of the startled air whirs in my 

ear! 
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4 With storm-daring pinion and sun-gazing eye, 
The gray forest e^gle is king of the sky I 

^ an ^ an am ¥it 

To the flash of the lightning his eye casts a 

gleam, 
To the shriek of the wild blast he echoes his 

scream. 
And with front like a warrior that speeds to 

the fray, 
And a clapping of pinions, he's up and aw^y ! 
Aw^y, oh, aw^y soars the fearless and free ! 
What r^cks he the sky's strife ? its monarch 

is he ! 
The lightning darts round him, undafmted 

his sight! 
The bl^st sweeps against him — unw^vered 

his flight ! 
High upward, still upward, he wheels, till his 

form 
Is lost in the black scowling gloom of the 

storm. 



MIDDLE PITCH. 

1 Flower in the crannied wall 

I pluck you out of the crannies — 
Hold you here, root and ^11 in my hind, 
Little flower — but if I could understand 
What you Are, root and All, and all in dll, 
I should know what God and min is. 

2 ''Handsome is that handsome d6es — hold up 
your heads, girls," was the language of Primrose 
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in the play while addressing her daughters. The 
worthy matron was right. What is good-looking, 
as Horace Smith remarks, but looking g6od ? Be 
g6od, be womanly, be gentle, generous in your 
sympathies, heedful of the well-b^ing of all around 
you ; and, my word for it, you will not lack kind 
words of admiration. Living and pleasant asso- 
ciations will gather around you. 

3 In the ddrkness as in daylight. 
On the water as on l^nd ; 
God's ^ye is looking on us 
And beneath us is His hind ! 
Deith will find us soon or later, 
On the d6ck or in the c6t ; 
And we cannot meet him bitter, 
Than in working out our 16t. 

4 The following incident exhibits in a happy 
light the difference between moral and physical 
courage : 

At the battle of Wdterloo two French officers 
were advancing to charge a much superior force. 
The danger was Imminent, and one of them dis- 
played evident signs of f^ar. The other, observ- 
ing it, said to him, "Sir, I believe you are 
frightened." 

"Yes," returned the other, "I km; and if you 
were half as much frightened, you would run 
awiy." 
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The brave man is not he who feels no fear, 
For that were stupid and irrational ; 
But he whose noble soul its fear subdues, 
And bravely dares the danger nature shrinks 
from. 



LOW PITCH. 

1 Break, break, break. 

On thy cold gray stones, O sea ! 

And I would that my tongue could utter 

The thoughts that arise in me. 

2 Heavy and solemn, 
A cloudy column, 

Through the green plain they marching come 
Measureless spread, like a table dread, 
For the wild, grim dice of the iron game. 
Looks are bent on the shaking grofmd. 
Hearty beat low with a knelling sound. 

3 Ah ! he came in with the tide — all al6ne ! 
Tossed upon the shining sands. 
Ghastly f^ce, and clutching h^nds, 
Sea-weed tangled in his h^ir. 

Bruised and t6rn his f 6rehead fair ; 

Thus he came in with the tide — all al6ne! 

4 By day its voice is low and light ; 
But in the silent dead of night, 
Distinct as a passing footstep's fall. 
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It echoes along the vacant hall, 
Along the ceiling, along the floor, 
And seems to say, at each chamber door — 
** Forever — Never ! Never — forever ! " 

5 Tread softly — bow the h^d, in reverent 

silence bow ; 
No passing bell doth toll, yet an immortal 
s6ul 

Is passing now. 
Stranger, however great, with lowly rever- 
ence bow ; 
There's one in that poor sh6d, one by that 
paltry b^d. 

Greater than thou. 

6 Toll, toll, toll. 

Thou bell by billows swung ! 

And night and d^y thy warning words 

Repeat with mournful tongue, 

Toll for the queenly b6at 

Wrecked on yon rocky shore ; 

Se4-weed is in her palace-halls ; 

She rides the surge no more. 
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CHAPTER XI. 

RA TE OF MO VEMENT, 

TV yTUCH of the lifelessness of ordinary reading 
^^ ^ comes from the pupils* keeping throughout 
to the same rate of movement. Pupils should be 
taught to vary the movement according to the 
thought or feeling. In deciding this, their knowl- 
edge of key-words will come into use. They 
should have frequent practice on extracts illus- 
trating the different rates of movement, when 
attention should be called to the emotion por- 
trayed. They will thus be made to realize that 
when a person is roused, excited, anxious or ner- 
vous, he is apt to speak more quickly than when 
he is calm or quiet, and that emotions of tender- 
ness, gentleness, dignity and solemnity require a 
slower rate of movement than do those which are 
indicative of excessive joy or violent passion. 
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Such contrasted extracts as the following will 
help to make this plain to the pupil. Extracts 
which have the same number are to be used 
together. 

I Qiick, quick, throw me the r6pe ! 

1 Slowly and sadly we laid him down. 

2 Then up sprang^ Appius Claudius : 
" St6p him ; alfve or dccld ! 

Ten thousand pounds of c6pper to the man 
who brings his head." 

2 John said slowly, "^Well, I can't decide that 
yet ; I must think it 6ver." 

3 She cries to her horse, "Foster, Prince, oh, 
fclster! the enemy is almost up6n us." 

3 The day, the night dragged slowly by. 

4 Through flashing sAbres, 

Through a stormy hail of liad. 
The good Thessalian charger 
Up the slopes of 61ives sped. 

4 H^rk ! from the battlements of yonder tower 
The solemn bell has tolled the midnight 
hour. 

1 Call the pupils' attention to the key-word " sprang/' which 
indicates excitement and hurried action. 
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5 Qiiick ! man the life-boat ! see yon Mrk, 
That drives before the bl^st ! 
There's a rock ahead, the fog is dclrk, 
And the st6rm comes thick and fast. 

5 The day is done, and the darkness 

Falls from the wings of Night, 
As a feither is wafted downward 
From an eAgle in his flight. 

6 . Swifter and swifter across the foam the quiv- 
ering boat leaped over the track. 

6 See how beneath the moonbeam's smile, 
Yon little billow heaves its breast. 
And foams and sparkles for a while. 
And mumuring then subsides to r^st. 

In the extracts given below, the teacher will do 

well to train the pupil to recognize the reason for 

the particular rate of movement specified. The 

exercise will thus be to him a valuable means of 

developing the critical faculty and cultivating the 

taste. 

RAPID MOVEMENT. 

I Aw4y ! Aw4y ! And on we d4sh ! 
T6rrents less rapid and less rash, 
Aw^y, Aw^y, my steed and I, 
Upon the pinions of the wind. 
All human dwellings left behind. 
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2 A hurry of ho6fs in a village street, 

A sh^pe in t?ie moonlight, a bulk in the dark, 
And beneath from the pebbles in passing, a 

sp^rk 
Struck out by a steed flying fearless and 

flieet. 

3 News of battle ! — News of bclttle ! 
H^rk ! 'tis ringing down the strtet ; 
And the archways and the pavement 
Bear the clang of hurrying f^et. 



Quick gallops up with headlong speed, 

A noble count on noble steed ! 

And lo ! on high his fingers hold 

A purse well stored with shining gold. 

Two hundred pist61es for the man who shall 

save 
Yon perishing wretch from the yawning 

grive. 



tt 



)i 



5 Out — out into the darkness — 
Faster and still m6re fast ; 

The smooth grass flies behind her. 
The chestnut wood is p^st ; 

She looks up ; clouds are heavy ; 
Why is her steed so sl6w ? 
Scarcely the wind beside them 
Can p^ss them as they go. 

6 Sp^ed, Malise, sp^ed ! the dun deer's hide 
On fleeter foot was never tied, 
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Spted, Malise, sp^ed ! such cause of haste 
Thine active sinews never braced. 



The crag is high, the scaur is dtep ; 
Yet shrink n6t from the desperate leap ; 
Parched are thy burning lips and brow, 
Yet by the fountain pause not now. 
Herald of bdttle, fdte and f6ar 
Stretch 6nward in thy fleet career ; 
Ddnger, d^ath and warrior dted 
Are in thy course — spted, Malise, spted. 



MODERATE MOVEMENT. 

1 Well to suffer is divine ; 

Pass the watchword down the line ; 
Pass the countersign : "Endure.** 
Not to him who rashly ddres, 
But to him who nobly bedrs. 
Is the victor's garland sure. 

2 However it, be it seems to me, 

>^ 

'Tis only noble to be g6od ; 

>^ 

Kind hearts are more than c6ronets. 
And simple faith than Norman blood. 

3 I find the great thing in this world is not so 
much where we stdnd, as in what direction we are 
m6ving ; to reach the port of heaven, we must 
sail sometimes wfth the wind and sometimes 
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against it, but we must siil, and not drift, nor 
lie at clnchor. 

4 To claim the Arctic came the sun 
With banners of the burning zone, 
Unrolled upon their airy spars. 
They fr6ze beneath the light of stars ; 
And there they fl6at, those streamers old. 
Those Northern lights forever cold. 

5 This I beheld or dreamed it in a dream : 
There spread a cloud of dust along a plain ; 
And underneath the cloud, or in it, raged 

A furious bittle, and men yelled, and swords 
Shocked upon swords and shields. A prince's 

bdnner 
Wdvered, then staggered backward, hemmed 

by foes. 
A criven hung along the battle's edge. 
And thought, "Had I a sword of keener 

steel — 
That blue blade that the king's s6n bears — 

but this 
Blunt thing!" — he snapt and flung it from 

his hand. 
And lowering, crept awdy and left the fidd. 
Then came the king's s6n, w6unded, sore 

bestead. 
And weaponless, and saw the broken sword. 
Hilt buried in the dry and trodden sand. 
And ran and sucitched it, and with battle- 
shout 
Lifted afresh he hewed his enemy d6wn, 
And saved a great ciuse that heroic day. 
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SLOW M'JVEMENT. 

1 Ever*' momer.t of --ur *ivt-<. wc bro.irho. 
stand, or move in the temple •:: :he Mo<: Hi^h; 
for the whole Univcr.se is th.i: tcir.r.c. Wher- 
ever we go, the tcstiriony : ■ His powor. ti^o 
impress of His hand are there. 

2 *Tis midnight's holy hour ; and silence now 
Is brooding like a gentle spirit o'er 

The still and pulseless world. Hark ! on the 

winds 
The bell's deep tones are swelling; 'tis the 

knell of the departed year. 

3 Solemnly, mournfully, 

Dealing its dole, 
The Curfew Bell 
Is beginning to toll. 

Cover the embers. 

And put out the light ; 
Toil comes with the morning, 

And rest with the night. 

Dark grow the windows, 

And quenched is the fire ; 
Sound fades into silence, 

All footsteps retire. 

Darker and darker 

The black shadows fall ; 
Sleep and oblivion 

Reign over all. 
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4 No stir in the dir, no stir in the s^a. 
The ship was as still as she could be ; 
Her sails from heaven received no m6tion, 
Her keel was steady in the ocean. 

Without either sign or sound of their shock, 
The waves flowed over the Inchcape r6ck. 
So little they r6se, so little they fill, 
They did not m6ve the Inchcape b^lL 
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CHAPTER XII. 
TRANSITION. 

A FTER the pupils have gained a certain flexi- 
•^^^ bility of voice from the practice of the 
exercises under inflection, rate of movement, 
force, etc., and have learned to distinguish quickly 
the key-word of an extract, thus determining its 
general style of delivery, and have also acquired 
some facility in picture-making, exercises in tran- 
sition will do much in helping them to gain the 
power of changing easily in the expression of 
different emotions, and thus bringing into their 
reading a greater variety and a more appreciative 
interpretation of the thought and feeling. In all 
detached extracts which are given to the pupils 
for practice I think it well to talk over the selec- 
tion with them first, trying to make it something 
more than words to them. A frequent practice of 
my own is to call up a picture for which the 
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words of the selection might stand, either giving 
the picture myself or, better, calling upon individ- 
ual members of the class to do so, and correcting 
and supplying what may be necessary for a har- 
monious representation. 

As an illustration of this method, let us con- 
sider the extract which follows ; it is one in which 
I have always found pupils to be much interested 
and furnishes a fine example of transition : 

1 Stand aside ! stand aside I 
Leave a space far and wide 

Till the Regiment forms on the track ; 

Two soldiers in bliie. 

Two m^n — only tw6 

Stepped off and the Legion was back. 

2 The hurrahs softly died 
In the space far and wide. 

As they welcomed the worn, weary men. 
The drum on the hill grew suddenly still, 
And the bugle was silent again. 

After the class has become sufficiently familiar 
with the words to read them easily from the 
board, I ask, "Who will make for us a picture 
from these words ? " 

Perhaps no pupil, at first, will be able to make 
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a distinct, clear-cut picture, but we shall get it by 
bits, as a mosaic. 

One pupil says, "A regiment is coming home 
when the war is over.*' The question then arises, 
"Of how many men does a regiment consist.^" 
This is to bring out the idea of the large number 
of men expected. 

Another pupil says, "They are going to form 
on the track when they get out of the cars and 
march to the town hall." The question now 
arises, "Why should they go to the town hall.?" 

The pupils, particularly the boys, become inter- 
ested in the idea of speeches, war songs, etc. 

Another pupil now calls attention to the fact 
that only two men step off, whereupon some 
one, the teacher, perhaps, asks what it means, 
then, by saying in the next line that the " Legion 
was back " ? There is here a pause which the 
teacher would do well not to break too quickly. 
Let the pupils do a little thinking and feeling 
first. 

At length, some bright pupil who has the artis- 
tic temperament, that is, the susceptible, imagina- 
tive temperament, says hesitatingly, "I think — 
the man who wrote it — put it that way purposely, 
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SO as to make it seem more sad. The people 
were expecting a great many men and only two 
came back. I suppose the rest were either dead 
or in hospitals — the two soldiers in blue made up 
the whole regiment." And thus the question is 
fittingly answered, and the pupils begin, some 
of them, at least, to feel a thrill of admiration 
and pity. The picture may be further elabora- 
ted by bringing out the idea of the group of 
people clustered around the village station, con- 
taining the friends and relatives of the expected 
soldiers, the passing through the crowd of the 
word to fall back or " Stand aside ! " as the 
train draws up, and the sudden hush that falls 
over the multitude as the two soldiers step off, 
the triumphant preparations being all silenced as 
they welcome the "worn, weary men." After 
this emotional part has been developed, the pupils 
will be ready for the reading of the selection and 
will put into it much more feeling than they 
would have done if such a talk had not preceded 
actual practice. Now it will be comparatively 
easy to make them realize that the first three 
lines should be given with excited, rapid, loud 
and triumphant utterance, in the form somewhat 
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of a command, that there should be a sudden 
break before the fourth line which should be 
given with a tone of disappointed wonder, grow- 
ing in the next two lines into anxiety and dread, 
and followed in the second stanza by a sudden, 
sorrowful hush of utterance, produced by a mono- 
tone inflection, a lower pitch of voice and a feel- 
ing of sympathetic awe.^ In all such cases, the 
pupil should be taught to see the picture ; that is, 
he should not be allowed simply to describe it to 
the class as if it were a representation of some- 
thing which happened long ago and in which he 
had no personal interest, but should be asked to 
tell the story as if the event were happening at 
the time, he being one of those present. As a 
mechanical aid to this end, the pupil should be 
taught to look off, away from the class, while 
delivering the extract, as if he were actually 
seeing the crowd of people, the two soldiers, 
etc. 



^Individual pupils whose feelings are not easily touched are 
often helped, unconsciously, to get into the right spirit by concert 
reading, the feeling of the class carrying them with it. And, in 
general, if the faults of heaviness and lifelessness are guarded 
against, concert reading may be made most beneficial to the 
pupils. 
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The following selections are to be used for prac- 
tice in transition : 

I As quivering through its fleece of fldme, 
The sailing monster slow falls on the Anvil, 
All about the faces fiery grow. 

" Hurrah ! '* they shout, "leap out ! leap out ! " 

" Bing ! bing ! " the sledges go. 

The "sailing monster" referred to is an anchor 
which is to be shaped upon the anvil. The key- 
words of the first two lines are "monster" and 
"slow," of the third line the key-word is "fiery," 
and of the last two "shout." The picture pre- 
sents itself of a group of swarthy men standing 
with uplifted sledges about a huge anchor which 
has just been drawn from the furnace and is being 
lowered to the anvil. The first two lines are to 
be read with slow movement and firm, strong 
utterance, low pitch and monotone inflection; on 
the third line the movement becomes more rapid 
and the pitch changes to a higher one, while on 
the last two lines the movement quickens still 
more and the tone of voice becomes loud and 
triumphant, the "bang! bang!" being given in 
such a way as to suggest the sound of the 
hammers. 
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2 Ye winds, ye unseen currents of the air, 
S6ftly ye played a few brief hours ago ; 

Ye bore the murmuring be^, ye tossed the 

hair 
O'er maiden chtek, that took a fresher glow. 

How are ye changed ! Ye take the cata- 
ract's sound : 

Ye take the whirlpool's fury and its might. 

The mountains shudder as ye sweep the 
ground ; 

The valley woods lie prone beneath your 
flight. 

The first stanza is to be given with a gentle, 
quiet tone of voice, which abruptly changes in the 
second to a grander, fuller, stronger utterance 
with slow movement. "Softly" might be taken 
as the key-word of the first stanza, while "fury" 
and "might" would be appropriate key-words for 
the second. 

3 Silence ! They s6e not, they h^ar not. 
Tarrying there by the marge ; 

F6rward ! Draw sibre ! Tr6t ! Gillop I 
Charge ! like a hurricane charge ! 

The key-word of the first two lines is "silence ! " 
The lines are to be read in an excited undertone, 
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while on the last two lines the voice should be 
raised to the loud tone of abrupt command. 

4 But she ! a faint and fitful light 
Out on the howling sea; 
'Tis a vessel that seeks the h4rbor mouth 
As in dhath agony. 

« « « « « « 

Hirk ! a triimpet note is heard; 
And over the rage and over the roar 
Of billowy thunders on the shore 
Rings out the guiding w6rd, 
"The rope hold f^st, but quit the mist 
At the trumpet signal * Now ! * " 



5 "But I defy him! — l^t him come!" 

D6wn rang the massy cup, 

While from its sheath the ready blade 

Came flashing half way up; 

And, with the black and heavy plumes 

Scarce trembling on his head, 

There, in his dark, carved, oaken chair. 

Old Rudiger sat — d^ad ! 

6 At last the hands have digged through the 

brands. 
They can see the awful stairs. 
And there falls a hush that is only stirred 
By the weeping women's prayers ; 

" Now, who will peril his limb and life, 
In the damps of the dreadful mine ? " 

" I, I and I," a dozen cry. 
As they forward step from line. 
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And down from the light and out of sight, 

Man after m^n they go, 

And now arise the unanswered cries 

As they beat on the doors below. 

Hark ! h^rk ! the barricades are d6wn, 

The torch lights further spread, 

The doubt is pctst — they are foiind at last, 

D^ad, d^ad ! two hiindred dead ! 

Two hundred men at yestermorn 
With the work of the world to strive ; 
Two hundred yet when the day was s^t. 
And not a s6ul alive ! 

7 The wreath is twined, the way is strewn, the 

lordly train are m^t. 
The streets are hung with coronals — why 

stays the minstrel yet ? 
Shout! as an army shouts in joy around a 

royaljchief. 
Bring f^th the bard of chivalry, the bard of 

love and grief ! 

Silence ! forth we bring him 

In his last array ; 

From love and grief the fr^ed, tho' fl6wn. 

Way for the bi^r — make w^y ! 

S How s6ft the music of those village b^lls. 
Falling at intervals upon the ear 
In cadence sw^et ! now dying all away. 
Now pealing loud again, and louder still. 
Clear and sonorous, as the gale comes on. 



126 HELPS IN TEACHING READING. 

9 The voice of a bell has a human sense and 
sympathy. Now it rings out strong and clear like 
a shout from the heart of a b6y ; and now its mel- 
low notes dwell and linger like sweet memories of 
childhood. In the solemn night it seems G6d's 
warning voice ; and then, pitiless as fdte, it beats 
with iron stroke the hours that make the little 
life of man. 

10 Words are instruments of miisic. Some 
words sound out like drums ; some breathe memo- 
ries sweet as flutes; some call like a clarionet; 
some shout a charge like triimpets; some are 
sweet as children's talk ; others rich as a m6ther's 
answering back. 
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VALUABLE HISTORICAL WORKS. 



Our Early Presidents, Their Wives and 
Children. 

By Harriet Taylor Upton. From Washington to 

Jackson. With one hundred and fifty portraits, 

pictures and autograph letters. Quarto, gold cloth, 

4.00; half*calf, 6.00; full morocco, 8.00. 

The only work of the kind in which any attempt has 
been made to trace the history of the descendants of the 
American Presidents or to give any picture of the fireside 
life in the White House. 

The seven Presidents in the present volume are known 
as the " historic Presidents," and were those concerned in 
the early making of our Republic; the book therefore 
covers a most exciting and interesting period of our ex- 
istence as a nation. 

It also forms into a great museum of historical por- 
traits, and in nearly every instance they have been repro- 
duced direct from the family canvases and miniatures. 

The work has been made thus full and complete and 
enriched from every possible source, that families may 
feel that they have an authentic volume, corrected from 
all errors and misstatements that have from time to time 
appeared in print — a book which they and their children 
and their children's children may possess and regard as 
a valuable historical work. 

U. S. : Curious Facts in United States 
History. 

By Malcolm Townsend. izmo, cloth, $1*50 netj 

paper, 75 cents net. 

Five hundred closely printed pages, made accessible by 
model indexes, and supplemented oy an invaluable bibli- 
ography. 

" As a volume to be kept on the desk for quick reference, ' U. S/ is 
admirably adapted, and the business man, editor, politician, and citizen 
generally, wiD find it a most useful compendium.'^ — New York 
TrUmtu. 

** Should be in every private, public and school library in the couq- 
tor.** American BookselUr, 
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CHARMING TRAVEL STORIES. 



The Family Flight Series. 

By Edward Everett Hale and Susan Hale. 5 vols. 
8vo, fully illustrated, cloth, 2.25; boards, 1.75. 

Fresh, piquant, graphic, full of delicate humor, these 
books supply entertainment, impart information, and give 
accurate pen pictures of home-life and. customs in the old 
world and the new. Interesting to every one, they are 
especially adapted to the needs of boys and girls. 

All Among the Light -Houses. 

By Mary Bradford Crowninshield. 8vo, illastrated 
from photographs and original drawings, cloth, 2.25; 
boards, 1.75. 

This book forms a kind of floating school for young 
people, a kindergarten on shipboard. Mrs. Crownin- 
shield has all the charm of W. Clark Russell in writing 
about the sea. Its wonders and dangers, the mysteries 
of light-houses, beacons, buoys, the curious people on 
shore, are all described in this delightful story of an actual 
voyage with an all-knowing Light-house Inspector, in 
a Government vessel that boasted the jolliest captain and 
first mate on record. 

The Light -house Children Abroad ; or, the 

Ignoramuses in Europe. 

Companion to the above, same style and price. 

The children take a trip across the ocean, and "dn 
Europe " in the manner of older folks, save that there is 
nothing guide-booky in their lively experiences. The traiJ 
of the "Murray** or "Baedeker** is nowhere visible. 
They simply go about, have a good time, and learn almost 
unconsciously of places and people. No one imparts 
information with a more easy grace, nor guides with a 
more attractive manner than this pleasant author. 
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